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1. HosicHUTEALHASA 3aANINCKA

1.1. leap u 32724 AUCHUILIHHBI

HeJ’IBIO Kypca ABJCTCA HAYUYHUTh CTYACHTOB aZICKBATHO IIEpEaAaBaTb COACPIKATCIIbHBIC U

(bOpMaJ'ILHBIC 0COOEHHOCTH TEKCTOB HA AHTJIUHCKOM SI3BIKE CpeacTBaMu pyCCKOIr'o A3bIKa.

321,[[3.‘-16171 KypcCa ABJIACTCA JaTh CTYACHTAM INPAKTUYCCKUEC HABBIKHW MIPUMCHCHUS ONIPCACIIATH
(bYHKHI/IOHaIH)HI)II\/’I CTHWJIb UCXOJHOI'0 TEKCTA, OMPECACIIATH HpO6HeMHBIe Y4aCTKHU U HAXOAUTh

Hauoboee MMPpUECMIICMbBIC BaApUAHTLI IIEPCBOAAd TCKCTOB HA py'CCKI/Iﬁ SA3BIK.

B nponecce xypca CTyIeHThI OBIIaJEBAIOT IPUEMAMU U HaBBIKAMU ONPEIEICHUS
(YHKIMOHATBHOTO CTUJISI TEKCTA, IEpeIadd HIMOMATHUECKUX BBIPAKECHUH, peaiiii U IpYrux
KyJbTYPHO OOYCIJIOBJIIEHHBIX 2JIEMEHTOB UCXOJIHOTO TEKCTa (LIUTAT, KyJIbTYPHBIX U
JUTEPATYPHBIX AJUTIO3MM, U T.A4.). OHU Takke 00y4aroTCs OCHOBHBIMH ITpHEMaM
penakTupoBaHus TeKcTa. CTyAEHTHI TAK)KE y4aTcs 0Jb30BaThCs CIIPAaBOYHBIMU

MarcepuajiaMmu, B TOM YUCJIC CJIOBAPAMU U KYJIbTYPHO-CTPAHOBCIYCCKUMU UCTOYHUKAMMU.

OCHOBHOH aKILEHT B IaHHOM KypCe CTaBUTCS Ha MUCbMEHHBIN NIEPEBO] Ha PYCCKUM S3BIK KaK

POJIHOM SI3BIK CTYJICHTOB.

B mnmponecce pa6OTBI AKTUBU3UPYIOTCS 3HAHUA CTYACHTOB, ITOJITYYCHHBIC B IIPOLCCCE U3YUCHUA

MPaKTUYCCKOr'o Kypca AHTJIMHACKOTO S3BbIKA U CONNPOBOAUTCIIBHBIX KYPCOB.

COI[Gp)KaHI/Ie JAUCHUIUIMHBL OXBATbIBACT KpPYI' TCOPETHUYCCKUX BOIIPOCOB U
IMPAKTUYCCKUX HpO6JICM, CBA3aHHBIX C TIEPEBOJIOM HY6J'II/IHI/ICTI/IKI/I, a TaKXKE€ TCEKCTOB

o(umanbHON U 1€710BOM HANPaBIEHHOCTH.

Kommerenin ooy4arorierocst QOpMHUPYIOTCS B pe3yIbTaTe OCBOCHUS TUCITUTLIAHBI
1 UMEIOT OOMIEKYIBTYPHYIO B TPO(eCcCHOHABHYIO HAPABICHHOCTD: BIaJICHUE METOTUKOM
MPEIEePEBOISCKOTO aHAIN3a TEKCTA, CIIOCOOCTBYIOIICH TOYHOMY BOCTIPHUSITHIO UCXOTHOTO
BBICKa3bIBaHUS, & TAK)KE METOAMKOM IMOATOTOBKH K BBIITOJHEHUIO TIEPEBO/IA, BKIIFOUAs TIOUCK
nH(pOpMaIMY B CIPABOYHOM, CIICIIMATBLHON JIUTEPATypPe U KOMITBIOTEPHBIX CETAX; BIaICHUE
OCHOBHBIMH CITOCOOAMU JTIOCTHIKEHUS IKBUBAJICHTHOCTH B TIEPEBOJIC U CITIOCOOHOCTHIO
MIPUMEHSITh OCHOBHBIE TIPUEMBI TIEPEBO/IA, YMEHUE COOITIOAATH HOPMBI JIEKCUIECKOM
HKBUBAJICHTHOCTH, TPAMMAaTUYCCKHE, CHAHTAKCUYECKHUE M CTUIIMCTHYECKUE HOPMBI B
nepeBoie.

1.2. Hepeqeﬂb IVIAHUPYEMBIX PE3yJabTaTOB oﬁyqe}mﬂ no JTMCUMIIJIMHE,
COOTHECCHHBIX ¢ HHAUKATOPAMHU JOCTHKCHUA KOMHeTeHHHﬁ



Komnerenuus
(Ko ¥ HANMEHOBAHUE)

HNuaukaropsl
KOMIIEeTeHITHH
(X0 M HANMEHOBAHME)

Pe3yabTaTnl 00y4yeHus

YK-4. Cnocoben
MPUMCHSITh
COBPEMCHHbBIC
KOMMYHHKATHBHBIC
TEXHOJIOTUH, B TOM
qrcie Ha
WHOCTPaHHOM(BIX)
A3bIKe(ax), A
aKaJeMUYECKOTO U
npo¢eCcCHOHATHLHOTO
B3aUMO/ICHCTBUS

VK-4.1 Bnaneer
0a30BBEIMH METOJAMH U
MpUEeMaMU Pa3IMYHBIX
TUIIOB YCTHOU H
MUCHbMEHHOMN
KOMMYHHKAIIH Ha
POJIHOM U UHOCTPAHHOM
s3bIKE B chepe
aKaJeMHUYECKOro 1
po(heCcCHOHATTLHOTO
B3aMMOIEHCTBHS

3HaTh: 0COOEHHOCTH
JIUTEPATYPHOTO SI3bIKA 110
CPaBHEHUIO CO CIIOHTAHHOM YCTHOM
1 HeoOpaOOTaHHOU MUCHMEHHOU
pEubIo;

OCHOBHBIE (DYHKITMOHAIBHBIE CTHIIN
¥ JKaHPBI POJHOTO U HUHOCTPAHHOI'O
SI3bIKA;

YMeTh: aHaIM3UPOBAThH
KOMMYHUKATHUBHYIO CUTYallUIO U
BBIOUPATh aJIeKBaTHBIN CTUIIb U
JKaHp OOIICHUS;

BiiageTb: TeXHUKaMU OPOKICHUS
Y KOPPEKLIMU KOMMYHUKATHBHOT O
TEKCTA.

YK-4.2 JlemoHCTpUpYET
CIIOCOOHOCTH K
OCYIIIECTBIICHHUIO
MEXKYJIbTYPHOH U
MEKHAITMOHATbHOM
KOMMYHUKAIIIH C
MPUMEHEHNEM HABBIKOB
MepeBoJia ¢ OJHOTO A3bIKA
Ha Apyrou

3HATh: OCHOBHBIC TIPUHIIHITHI
HepeBo/ia Hay4HbIX,

My OJTUIIUCTHYECKUX,
XYZ0KECTBEHHBIX TEKCTOB;
OCHOBHBIE OTJINIHS MEXTY
cucTeMaMH T'yMaHUTApHOIO 3HAHUS
CTpaHbl HCXOHOTO SI3bIKA U SI3bIKA
nepeBo/a;

YMeTh: BEIOUPATH CTPATETHIO
nepeBo/ia Hay4Horo,

My OJIMITUCTUYIECKOTO,
XYZ0KECTBEHHOI'O TEKCTa;
NPaBUIBHO HCIIOIB30BATh
IepeBOIUECKHE IPUEMbI; HAXOIUTh
HYXXHYIO0 HH(POPMAIIUIO B CETH
WnTepHer, 31eKTpOHHbIX 6a3ax
JTAHHBIX, AJIEKTPOHHBIX CIOBApSIX,
IJI0CCapUsIX; 10CTUYb
JIEKCUYECKOM, TPaMMaTHYECKOM,
CHUHTaKCUYECKOH U
CTHIIMCTUYECKOH SKBHUBAJICHTHOCTH
IpY TIEPEBO/JIE C OJTHOTO S3bIKA HA
JIpYroW; pacro3HaBaTh
UMIUTULUTHYIO
IKCTPATMHIBUCTUYECKYIO
UH(QOPMALIUIO U NlepeaBaTh ee Mpu
HepeBo/JIe C OJTHOTO SI3bIKA Ha
ApyToi;

Buaaners: ymenuem cobmoaath
IPUHIMIBI CBSI3HOCTH, JIOTHYHOCTH
OpraHu3aIliH BHICKA3bIBAHUS;
TOTOBHOCTBIO BEIOOpA CTpaTErUU




INOBCACHHNA B CJIOKHBIX U
HpO6J’I€MHI)IX KOMMYHHKAaTHUBHBIX
CUTYyalusiaXx.

VK-4.3 Bnaneer
HaBbIKaMU
KBaJIM(ULIMPOBAHHOTO
SI3BIKOBOTO
COIPOBOKACHUSI HAYUHbIX
Y KYJIBTYPHBIX
MEPONPUATHN

3HaTh: IparMaTUKy U STHUKY
SI3bIKOBOT'O COIIPOBOXKIACHUSA
MaCCOBBIX MEPOIPHUSTHIA;

YMerTh: OCyLIECTBIATh
aJICKBaTHBIA YCTHBIN U
NMCbMEHHBIN MepeBO/T IMyOIMUHBIX
BBICTYILJICHHI ¥ TIEPETOBOPOB C
MHOCTPAHHOTI'O S3bIKa HA PYCCKUHN U
C PYCCKOr0 Ha UHOCTPAHHBIN SA3BIK;
BuiiageTb: HaBBIKaMU CIIOHTaHHOTO
IIEPEBO/A C OAHOTO SI3bIKA HA
JpYyTroi ¢ y4eToM 0coOeHHOCTEH
KOMMYHHUKAaTHUBHOW CUTYallUU.

YK-5. Cnocoben
aHAJTM3UPOBATH U
YUUTHIBATh
pa3zHooOpas3ue KyJabTyp
B Ipoliecce
MEKKYJIbTYPHOIO
B3aUMO/ICHCTBUS

VK-5.1 YuureiBaet npu
COLIMAJIBHOW U
npohecCuOHaNBHOM
KOMMYHHKAIHA
SI3IKOBBIE HOPMBbI
YCTHOTO OOIIEHUS 1
THUYECKUE HOPMBI
NIOBEJICHUS, TIPUHSTHIC B

JIPYTHUX KyJIbTypax

3HATb: OCHOBHBIC BUBI U (JOPMBI
MEXKYJIBTYPHOW KOMMYHHUKAITUH;
3¢ (heKTHUBHBIE CTPATETUH U
TaKTHKU B 00J1aCTH
MEXKYJIBTYPHOTO TUAJIOra.
YMerh: onepupoBaTh 3HaAHUAMU
KyJbTYpPBI B TIpOIIECCE
KOMMYHHKAITHH; TIPOSIBIISITH
HAI[MOHAJBHYIO TEPIUMOCTb,
YBOXHUTEIHLHOE OTHOIICHHUE K
SI3BIKaM, TPAJIULIUSAM U KyIbType
JPYTHX HapOJIOB.

BuajgeTn: HaBBIKAMH
COLIMOKYJIBTYPHOU U
MEXKYJIbTYPHON KOMMYHUKAIIUH,
00ecIIeunBaIoOIINMH aJ€KBATHOCTh
COLIMATILHBIX U MPOJeCcCHOHANBHBIX
KOHTAKTOB.

VK-5.2 Umeet
npejcTaBieHue 00
OCHOBHBIX CIIOC00aX,
dbopmax, cTpaTerusax
MEXKYJIbTYPHOTO
B3aNMOJICHCTBHS

3HaTh: pa3IUYHbIE CIIOCOOBI,
(hopMbI 1 MEXaHU3MBI
MEXXKYJIbTYPHOTO OOIIEHUS.
YMeTh: OpueHTUPOBaThLCS B cdepe
U3YYEHUS U OCYIIECTBIICHUS
MEXKYJIbTYPHOTO B3aUMOJICUCTBUS
B YCTHOM M MUCBbMEHHOM hopmax
€ro peanu3alun; paccMaTpuBaTh
IIPOLIECC MEKKYJIBTYPHOU
KOMMYHHKAIUU B CHHXPOHUYECKOM
Y TMaXpOHUYECKON acreKTax.
Buiagers: ciocoOHOCTBIO
IIPEOA0JIEBATh BIUSIHNE
CTEPEOTUIIOB ITPU U3YUYEHUH U
OCYLIECTBIIEHUU MEKKYIIBTYPHOTO
JMajora B o0uen u




npodeccuoHansHOM chepax
o01ieHusl.

VK-5.3 Ciocoben
UHTEPIIPETUPOBATH
JMTEPATypHbIC,
SI3BIKOBBIC,
UCTOPUYECKHE,
KyJbTYpHbIE (PaKThI C
YYETOM
COLMOKYJIBTYPHBIX
TPATUIMNA PA3TUIHBIX
COLMAIIBHBIX IPYIIIT

3HATB: COLMOKYIJIBTYPHBIC
Tpaaullur pa3jIMYHbIX COLMMUATIbHBIX
TpyII, STHOCOB U KOH(ecCuii,
BKJIIO4Yasi MUPOBLIC PCIIMTUH,
¢unocopckue ydeHus.

YMmerThb: HaxXoIuThb, CPAaBHUBATH U
000011aTh
JIMHT'BOKYJIBTYPOJIOTHUYECKYIO U
CTpPaHOBEIYECKYI0 MH(POpMAIHIO,
HOJTy4aeMYy0 U3 Pa3HbIX
MCTOYHHKOB.

Baagerb: criocOOHOCTHIO
MHTEPIIPETHPOBATH JTUTEPATYPHBIC
TCKCTBI U PCUCBBLIC BLICKA3bIBAHUSA
IpEe/ICTaBUTENCH APYTOH KyJIbTYphI
N COOTHOCHUTH UX C ABJICHUIMHU
COOCTBEHHO# KYJIbTYPBI.

IIK-4. Bnageer
HaBBIKAMH paOOThI HAT
coJIepyKaHueM
ny6nukanuu CMU, B
TOM YHCJI€ ITOTOTOBKH
K IMyOIuKauu
COOCTBEHHBIX
MaTepHuasioB, 0TOOp U
peAaKTUPOBAHUE
ABTOPCKUX MaTEPHAIIOB
JUTSL T OJTUKaIuu

[1K-4.1 Ymeer
pelaKTUPOBATh,
CHCTEMaTH3HPOBATh U
TpaHc(hOpMHUPOBATH
(Hampumep, CTUIIb, JKaHp,
LIEJIEBYIO
IPUHAJJIEKHOCTD TEKCTA)
JOKYMEHTbI 0(HUIHATIBHO-
JIeIOBOTO ¥ HAy4YHO-
myOJINIIUCTUYECKOTO
CTHIIS

3HATb: OCHOBHBIE MTOJIOKEHUS
TEOPHH KOMMYHUKAIIH;
NPUHIHITE] PEIaKTUPOBAHUS U
KOPPEKTYPbI TEKCTA;

YMerTh: pelakTUpOBATH U
TpaHC(OPMHUPOBATH TEKCT B
3aBUCHMOCTH OT YCJIOBHM €Tr0
myOJIMKaIUH.

Baaners: pa3InYHBIMA TEXHUKAMHU
aHaju3a U MHTEepIpeTalun
JUTEpaTypHOrO MaTepuaia u
TEKCTOB PA3JIMYHbIX CTUJIEH U
YKaHPOB.

[1IK-4.2 Cnocoben
nopaboTaTh GOpPMaIbHYIO
U COJIEpIKATEIbHYIO
CTOPOHY MyOIMKAIIUU C
coOroieHIEM
TpeOOBaHMIT K
U3/1aBaCMbIM TEKCTaM

3HaTh: )KaHPOBO-CTUJICBbIE
TpeOoBaHUs K 0POPMIICHUIO,
o0paboTke u 1opaboTke
Pa3IMYHBIX THIIOB TEKCTOB;
OCHOBHBIE TPUHLIUIIBI
MOBEPXHOCTHOM U TITyOOKOI
N0pabOTKU U epepaboTKH
Pa3IMYHBIX THUIIOB TEKCTOB.
YMerh: 0CO3HaHHO
KOHTPOJIMPOBATH YPOBEHb
IopaboOTKU U TIepepaboTKU TEKCTa.
Baagers: cipaBOYHBIMU U
UHTEPHET-PECypPCaMH,
COJIepKAIIIMH CBEACHUS O
pElaKTUPOBAHUU U KOPPEKType
TEKCTOB; TEXHUKAMH CXKATHs,
NopabOTKH U MepepaboTKu
TEKCTOB.




11K-4.3 O6nanaet 3HaTh: HauboICce

3HAHHUSIMU OCHOB pacnpocTpaHEHHBIC TEOPETHUCCKUE
M3aTENILCKOTO MPOoLEcca, | KOHUENIUN ONMUCAHUA CTPYKTYPEI
BKJTIOYAsi HAYYHOE KHUTOM3JIaHHs; OCHOBHBIE
KHUTOU3IaHUEC I/ICTOpI/I‘IeCKI/Ie HU3MCHCHUA,

IIPOM3O0IIEIINE B TEXHOIOTMH
U3J1aTENIBCKOrO IIPOLEcca;
IIPUHLIMAIIB HAYYHOTO
KHUTOU3/IaHUs U
KOMMEHTHPOBaHHUS.

YMerhb: IpUMEHATh 3HAHUS 110
JMHTBUCTUKE, TEOPUU
KOMMYHUKAaIUH,
JUTEPATYPOBENCHHUIO [UIsl aHATIU3a
Y MHTEPIpPETAlUA MaTepuasia
M3J1aTENIBCKOrO MpoLecca.
Baanerb: MOHMMaHUEM TEXHUKU U
OCHOBHBIX 3TaIlOB U3JaTEIIbCKOIO
npolecca.

1.3. MecTo iucumMniMHbI B CTPYKTYpe 00pa3oBaTe/IbHOI IPOrpaMMbl

Jucnunnuna «IIpakTudeckuii Kypc nepeBojia ¢ IEPBOro HHOCTPAHHOTO SI3bIKa» OTHOCUTCS K
OTHOCHUTCSI K BApHATUBHOM YacTu 0J0Ka AUCLUUIUIMH y4eOHOr o IIaHa.
Jlnist OCBOEHUSI IUCIUTUTMHBI HEOOXOAMMBI 3HAHUS, YMEHUS U BIIaJIeHUs], CPOPMHUPOBAaHHBIC B
XO[€ HU3yYEHHs CIEeIyoIuX IUCUUIUIMH: «VHOCTpaHHBIH $3bIK B INpO(ecCHOHATbHON
NEeATEIbHOCTH», «DOHETHKA B aCIIEKTE PYCCKOTO sI3bIKa KAK MHOCTPAHHOTO», «JIeKCHKOJIOTHs
B aCMEKTE PYCCKOIO s3blka KaK HMHOCTPAaHHOro», «beyble MATHA PycCKOW MOPQOIOrum»,
«Tunonornyeckasi Kiaccu(pUKanus S3bIKOB B ACHIEKTE PYCCKOTO SI3bIKA KaK MHOCTPAHHOTOY,
«['pammaTHKa B acHeKTe PYyCCKOIro s3blka Kak HHOCTpaHHOro», «CioBooOpa3zoBaHuE B
aCIIEKTE PYCCKOTO S3bIKa KAK HHOCTPAHHOTO).

B pesynbraTe OCBOCHMS AMUCUUIUIMHBI (DOPMUPYIOTCS 3HAHUS, YMEHUS U BIAJCHUS,
HEOOXOIUMBIC JUISI W3y4YeHHs CIEAyIoUMX aucuuiuinH: «lIpakThdeckuii Kypc BTOpPOTO
MHOCTPAHHOTIO S3bIKA», « AKTHBHBIE MPOLIECCH B COBPEMEHHOM PYCCKOM SI3BIKE»

2. CTpyKTYypa AMCUUIIMHBI
OO6mmas TpyA0EMKOCTh TUCIUTUTHHBI COCTaBIAET 3 3.¢., 108 akageMuueckux 4acos.

CTpyKTypa AMCUHUILIMHBI 1JIs1 04HOH GopMbI 00yUeHUs1

O0beM IUCITUTUIMHBI B (hOPME KOHTAKTHOW Pa0OThl 0OYYAIOIIUXCS C Me1arorndeCKUMHU
paboTHMKaMu W (WIM) JUIAMHA, [OPUBJICKAEMBIMH K peaju3alud 00pa3oBaTeIbHOM
MpOrpaMMbl Ha HHBIX YCIIOBUSX, TIPU MPOBEACHUU YUSOHBIX 3aHATHI:

Cemectp | Tun yueOHBIX 3aHATHIA KonnuectBo
4acoB
3 [IpakTHyeckue 3aHATHS 30
Bcero: 30

O6beM TUCHUILIUHBL B pOpME CAMOCTOSTEIbHOW Pab0oThl 00YYAIOIIKXCS COCTABISET 78

AKaJICMHUYCCKUX 4aCOB.




3. Conepxxanue QU CHUNITHHBI

Pazpen L. [lepeBoa 0011eCTBEHHO-TIOJMTHYECKUX TEKCTOB.

OyHKIIMOHATBHAS SKBUBAJIEHTHOCTh M CIIOCOOBI €€ JOCTHXKEHUS U OleHKH. OcoOeHHOCTH
razeTHoO-nmyOnuucTuyeckoro ctuis. CrnocoObl Tepeiayu peajuii, UMEH COOCTBEHHBIX,
ab0peBHaTyp; KyJIbTypHO-OOYCIOBIEHHBIC SJEMEHTHI Ta3eTHO-MYOJIUIUCTUIECKOTO CTHUJIS.
MaccoBasi KyJbTypa W Ta3eTHO-ITyOJIMIIMCTUYCCKUI CTWIb. BaXXHOCTh OOMICKYJIBTYPHBIX
(OHOBBIX 3HAHUW TpU padboTe ¢ MyOMUITUCTUICCKUMU TEeKCTaMu. JlOMKHOCTH, 3BaHWS,
TUTYJBL: «JIOXHBIE JpPY3bs» INEPEBOJUYMKA B PYCCKOM M aAHIVIMMCKOM MOJUTUYECKOU
HOoMeHKIaType. (OCOOCHHOCTH TIOCTPOCHHUS Ta3eTHBIX CTaTeii B  AaHMVIOS3BIYHBIX U

PYCCKOSI3BIYHOM KYJIBTYPaX.

Pazneu I1. IlepeBoa Hay4YHBIX (IMHTBUCTHYECKHX) TEKCTOB.

@DyHKIMOHANbHAS HKBUBAJIEHTHOCTh M CIIOCOOBI €€ JOCTHXKEHUs U OuleHKU. OcoOeHHOCTH
HAay4yHOrO CTWJIS B AHIVIOSA3BIYHOM M PYCCKOM KyJbTypax. BbICcOkas TepMUHOJOTMYecKas
HACBIILEHHOCTh COBPEMEHHBIX Hay4YHBIX TEKCTOB. TepMUHBI-HE0JIOTU3MBI.
MeXauCuuIIMHApHOCTh HAYKH AHIJIOSA3BIYHBIX CTPaH, €€ BIIMSHUE Ha HAay4HbIA JIUCKYpC.

TepMI/IHBI; KIIMIIUPOBAHHBIC 060pOTbI, XAapaKTCPHBIC UL HAYYHOTI'O CTUJIA; IICPEBOA LIUTAT.

Paznea I1I. [lepeBox Xya0:keCTBEHHBIX TEKCTOB.

OyHKIIMOHAIBHAS JKBHUBAJICEHTHOCTh M CIIOCOOBI €€ JOCTIDKeHHS W OleHKu. OcoObie
TPYIHOCTU XYJOXKECTBEHHOTO IEpeBOJia: MEPEBOJ] apXan3MOB, MCTOPU3MOB, KalaMOypoB,
aKTyallM30BaHHBIX MeTaop, CTUXOTBOPHBIX BCTABOK, AJUTIO3WMH, Tepenadya KOHHOTAIUI

TeKcTa. ABTOPCKUN CTHIIb.

4. O0pa3oBaTe/ibHbIE TEXHOJIOTUHN

s mpoBeneHUs YYEOHBIX 3aHATUNA MO JUCHUIUIMHE WCIIONB3YIOTCS Pa3TUYHbBIE
oOpasoBarenbHbIE TEXHOJOTHH. J[7s opraHu3amuu y4eOHOro MmpoIecca MOXKET OBITh
UCIONIb30BAHO DJEKTPOHHOE O0OydyeHne W (WIM) [OUCTAaHIIMOHHBIE O0Opa30BaTEIbHbBIE
TEXHOJIOTHH.



1

5. OueHka mJIaHUPyeMbIX pe3y/IbTaTOB o0yueHust

5.1 CucreMa oleHUBAHUSA

dopMa KOHTPOJISA Makc. KoJIH4ecTBO
0aJ10B
3a oany Bcero
padory
Texynui KOHTPOJIb:
- ompoc 2 Gamna 30 6amioB
- y4acTHe B JUCKYCCHUHU HA CeMHUHape |2 Oajuibl 30 GamioB
[IpomexyTouHas aTTecTanus 40 6amoB
(yJacTue B KOJZIOKBHYME)
HToro 3a cemecTp (IUCIUILINHY) 100 6ammoB

3a4€T1/3a4€T C OLIEHKON/3K3aMEH

[Tony4eHHBII COBOKYMHBIN pe3yabTaT KOHBEPTUPYETCS B TPAAUIIMOHHYIO IITKATY
OIICHOK M B IIKaJTy OLIEHOK EBpOMNENCKOi CHCTEMBI IEPEHOCA U HAKOIUJIEHUS KPEAUTOB
(European Credit Transfer System; nanee — ECTS) B cooTBeTCTBUU C TaOIHIICH:

100-6annpHas TpauLHOHHas WKana [kamna
IKaJia ECTS
95-100 A
2394 OTJINYHO B

68 — 82 XOPOIIIO 3a4TCHO C

56 — 67 D

50_55 YIOBJICTBOPUTEIIHBHO E

20-—49 FX
0_19 HEYJIOBJICTBOPUTEIBHO HE 3aUTEHO 7

5.2 KpurTepuu BbICTABJIEHHS] OLIEHKH IO JUCUMUILIHHE

Bananl/ | Onenka no
IIkana | TUCHUILINHE
ECTS

KpuTepnu oneHkH pe3yJbTaToB 00yUeHHUs 10 TUCHHUTIJINHE

100-83/ | orinuuno/
AB 3a4TEHO

BeicraBinsiercst 00y4aronieMycs, eciid OH TITyOOKO M MPOYHO YCBOMJI TEOPETHUECKUN U
MPaKTHYECKUI MaTepHall, MOKET IIPOJICMOHCTPHPOBATh ATO HA 3aHATUAX U B XOJIE
MIPOMEXXYTOYHOH aTTEeCTaIH.

OOyuyaronuicst NCUEPIIBIBAIOLIE U JIOTHYECKH CTPOHHO U3JIaraeT y4eOHbIi MaTepual,
YMeEeT yBSI3bIBATh TEOPHIO C MTPAKTHKOH, CIIPaBISIETCS C PEILICHUEM 3a/1a4
npodeccroHaNbHON HAPaBICHHOCTH BHICOKOTO YPOBHSI CIIOKHOCTH, ITPABMIIEHO
00OCHOBBIBACT MTPUHSATHIC PEIICHHS.

CB0OOOIHO OpPUEHTHPYETCS B yUeOHOU 1 TPo(ecCHOHATEHON JIUTEpaType.

O1eHKa 10 AUCIUIUINHE BBICTABILIIOTCS] 00yJaromeMycs ¢ y4ETOM pe3yIbTaToB
TEKYLIEN U IPOMEXKYTOUHOM aTTECTalUH.

KommnereHiuu, 3aKperiéHHbIC 3a TUCIUILIMHOMN, COPMHUPOBAHBI HA YPOBHE —
BBICOKHI».
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Bananl/
Ixana
ECTS

Ouenka nmo
JUCHHUIINHE

KpnTepml OILICHKHU pe3yjabTaToB Oﬁy‘lel-ll/lfl Mo JMCHMIIVINHE

82-68/
C

X0poI1o/
3a4TEHO

BeicraBinsiercst o0y4aroieMycsi, €Clid OH 3HaeT TEOPETUUECKUI 1 NPAaKTHYECKUI
MaTepual, rpaMOTHO U O CYILECTBY M3JIaraeT €ro Ha 3aHsATUSX U B X0/
MIPOMEXYTOYHOM aTTeCTalliy, HE JOIYCKasl CYIECTBEHHBIX HETOUHOCTEM.
OO0y4aronuiicst IpaBUIIBHO MTPUMEHSIET TEOPETUICCKUE TTOIOKEHHS TP PEIICHUN
MPAaKTUIECKUX 3a/1a9 IPOoeCcCHOHATFHON HAPAaBICHHOCTH Pa3HOTO YPOBHS
CII0)KHOCTH, BJIa/IeeT HEOOXOANMBIMH JIJIsl 3TOT'O HABBIKAMH U PUEMAMU.
JlocTaTo4HO XOPOIIIO OPUEHTHPYETCS B yUeOHOM U MPo(heCCHOHATBHON JINTEPAType.
O1ieHKa [0 AMCIMIUIMHE BBICTABISIFOTCS 00yJaromeMycs ¢ y46ToM pe3yJIbTaToB
TEKYLIEH U IPOMEKYTOUHOM aTTECTalUH.

KomnereHnumu, 3akperui€HHbIe 3a TUCHUILTHHON, C(hOPMUPOBAHBI HA YPOBHE —
«XOPOLIHIY.

67-50/
D.E

YJIOBJIETBO-
pUTENbHO/
3a4YTEHO

BeicraBnsercst o0y4aromiemycsi, €ciii OH 3HaeT Ha 0a30BOM YPOBHE TEOPETUUECKUI U
MPaKTHYECKNI MaTepHal, IOMYCKAeT OT/ACIbHbIC OMIMOKH ITPH €T0 M3JI0KEHUH Ha
3aHATHUAX U B XOJI€ MPOMEKYTOUHON aTTECTALUH.

OOyuyaronuicst NCTIBITHIBAET ONPEEIEHHbBIE 3aTPy/JHEHHS B IPUMEHEHUH
TEOPETHUYECKUX MOJOKEHHH NPH PEIICHUHN NMPAKTHYECKHX 3a7a4 MPpoeCcCHOHATBHON
HAINpaBJICHHOCTH CTAHJAPTHOTO YPOBHSI CIIOKHOCTH, BIAJCET HEOOXOAUMBIMH IS
3TOro 6a30BBIMH HABBIKAMH U IIPHEMaMHU.

JleMOHCTpHpYET JOCTaTOUHBIN YPOBEHb 3HAHUS YIEOHOM INTEPATyPBI 110 AUCLUIUINHE.
Or1eHKa 10 JUCUUIUIMHE BBICTABIIAIOTCS 00ydaromeMycs ¢ yIETOM pe3yIbTaToB
TEKYLIEH U IPOMEKYTOUHOM aTTECTalUH.

KommnereHimu, 3aKperiéHHbIC 3a TUCIUILIMHOMN, COPMHUPOBAHBI HA YPOBHE —
«JIOCTATOYHBIHY.

49-0/
F,FX

HEYJIOBJIET-
BOPUTEIHHO/
HE 3aUTEHO

BeicraBnsiercst o0y4aroieMycsi, ciii OH He 3HaeT Ha 0a30BOM ypOBHE TEOPETHYECKHUI
U TIPaKTUYECKUI MaTepHall, A0IyCcKaeT rpyOble OMMOKY ITPU €T0 M3JI0KECHUH Ha
3aHATHUAX U B XOJ€ IPOMEKYTOUHON aTTECTALUU.

OOyuaronuics NCTIBITHIBAET CEPhE3HBIE 3aTPYAHCHHS B TPUMEHEHUH TEOPETHUECKUX
TIOJIOXKEHHUH TIPH PEIICHUHN NPAKTUYECKHX 3aa4 MPoeCcCHOHATBHON HAMIPABICHHOCTH
CTaHAAPTHOTO YPOBHS CI0KHOCTH, HE BJIa/Ie€T HEOOXOAMMBIMH IS 3TOTO HABBIKAMH U
pUEMaMH.

JleMoHCTpHpYeT (hparMeHTapHbIE 3HAHHS y4eOHOM TUTEPaTypBl O JUCIHUIIIHHE.
OrieHKa 0 JUCHIUIUIMHE BBICTABIIAIOTCS 00ydaromeMycs ¢ YI€TOM pe3yIbTaToB
TEKYLIEN U IPOMEXKYTOUHOM aTTECTalUH.

Kommnerenmu Ha ypoBHE «JI0OCTaTOYHBINY, 3aKpEIUIEHHBIE 32 TUCIUIUIMHON, He
chopMHPOBaHEL.

5.3 OueHo4Hbie
ycIeBaeMoOCTH, MPOMEKYTOUHOM aTTecTannu odyvarommuxcs no aucuumiude (YK-4.1,
YK-4.2, YK-4.3, YK-5.1, YK-5.2, YK-5.3; I1K-4.1, [1K-4.2, I1K-4.3)

cpeacTBa  (MaTepuaibl) VIS TEKyWIero  KOHTPOJIs

O0pa3ubl KOHTPOJILHBIX 3a1aHUH

1. B uem oTianume NEepeBoOJia XyJ0KECTBCHHOTO TCKCTAa OT MEPEBOJa TCKCTOB APYTHUX

TUIIOB?

2. Yro Takoe peueBble PETUCTPHI?

3. KakoBbl 10aX0/1bI K IEPEBOAY SI3bIKOBOU UIPHI?

4. KaxoBbI MOIXO/IBI K TIEPEIayue B MEPEBOC aKIIEHTOB, JHAIICKTOB, CJIIHTA?

5. Yro Takoe mepeBoIuecKast KOMIEHcaIus?

6. KakoBa TexHuKa nepeBoja NapoJAUHHBIX TEKCTOB?
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10.
11.

12.
13.

14.
15.

16.

17.

18.
19.

20.
21.
22.

23.
24.
25.
26.
27.
28.
29.

30.
31.

1

Kakme ommOku MOTyT BO3HHMKATh MPHU MEPEBOJE U oUYeMy?

Uro Takoe O€3’KBHBAJCHTHAsl JIEKCMKa W KaKOBHI MOAXOJbI K €€ Teperade B
nepeBoe?

Kak MoxeT oTpakaTbCsl B IEpeBOI€ TUYHOCTH EPEBOIUNKA?

UYem oTauyaeTcs IepeBol OT nepeckasa?

B 4yeMm cocToaT 0cOOEHHOCTH MOCTPOEHHSI PYCCKOSI3bIYHOIO HAYYHOT'O TEKCTa B
OTJIMYME OT aHIVINHCKOro?

B ueMm miposiBisieTCst SMOIIMOHANIbHAS HEUTPATbHOCTh HAYYHOTO TeKCTa?

Kakue npoOiemsl Asisi mepeBojia MPeACTaBIseT TEPMUHOJIOTHYECKasi HACHIIIIEHHOCTD
HAy4HOTI'O TEeKCTa?

Kaky1o posib B HAy4HOM TEKCTE UTPaeT Oe33KBUBAIICHTHAS JIEKCHKA?

[IpuBenuTe MpUMEpPHI KIIUIIIE, CBOMCTBEHHBIX HAYYHOMY SI3BIKY, U UX COOTBETCTBUM
Ha PYCCKOM SI3BIKE.

B 4yem cocToaT 0c0OEHHOCTH TEXHUYECKOro TekcTa? B uem ero cioxHOCTb A1
nepesoaa?

B yem nposiBisieTcs pa3Hulia B CAHTAKCHUECKON OpraHr3alui TEXHUYECKOTO TEKCTa
Ha PyCCKOM M aHTJIMICKOM SI3bIKE?

B yewm 3akmogaroTcsi 0COOEHHOCTH SA3bIKA JENOBBIX JOKYMEHTOB?

[IpuBenuTe mpuUMepsI KIUIIE, CBOMCTBEHHBIX JIEJIOBOMY SI3bIKY, U UX COOTBETCTBUIMA
Ha PYCCKOM SI3BIKE.

B ueMm 3akmouaroTcst 0COOEHHOCTH JIETIOBOM TEPMUHOJIOTHH Ha PYCCKOM SI3BIKE?

B yem cocTosT OCHOBHBIE 0COOEHHOCTH MyOIUIIMCTUYECKOTO TeKCTa?

B yem cocTosT pa3znuuus B XapakTepe U OpraHu3aIuy MyOIUIMCTHIECKOTO TEKCTA B
PYCCKOSI3BIYHOM U aHTJIOS3BIYHON TPpaaULIUsIX?

YT0 Takoe aBTOPCKOE OTHOLIEHUE U KaK OHO MOJKET MPOSIBISTHCS B TEKCTE?
HeliTpanbHOCTH Vs SMOLIMOHATILHOE BOBJICUYEHHUE YNTATENS.

Uro Takoe Oe39KBUBAJIEHTHAS JIGKCHKA M KAKOBBI TEXHOJIOTHH €€ TiepeBoa?

Uro Takoe xypHanuctckue knuiie? [IpuBenure mpumepsl.

B ueM c10KHOCTh IEPEBO/A AHIIIOA3BIYHBIX 3aT0JJOBKOB?

[TpuBeauTe mpuMep S3bIKOBOM UTPHI B IMyOIUIIUCTHKE U €€ MePeBO/Ia.

B yem cxo/1cTBO ¥ paznuuue B Xapakrepe o(UIIMATbHOTO AUCKYpPCa B PYyCCKOSI3BIYHOM
Y aHTJIOS3BIYHOM Tpaguiun’?

B ueMm cocTosT ocobeHHOCTH 0(UIIMATIBHOTO TUCKYypca?

B yem cocToaT 0cOOEHHOCTH peKIaMHO-UH(DOPMAIIMOHHOTO JUCKypca?
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32. Kak nposiBisieTcsi 3MOLMOHAIIBHOCTD PEKIAMHOIO TEKCTa?

33. Kakumu cioco6amu peKkJIaMHBIN TEKCT BO3AEUCTBYET HAa YMTATEIsA?

34. Kak B3aMMOJEICTBYIOT B pEKJIaMHOM U MH(POPMAILIMOHHOM JIUCKYpPCE TEKCTa U
WJUTFOCTPAIIIH ?

35. IlpuBenuTe MpuUMeEp SA3BIKOBBIN UIPHI B pEKJIAME U €€ IEPEBOJA.

36. HazoBuTe U3BECTHBIE BaM IIPUEMBI IIEPEBOIYECKON 3aIIUCH.

37. UTto Takoe MHEMOTEXHHUKA?

38. UTo Takoe JeKCUKO-CUHTAKCUYECKHE KOHBEPCUBBI?

39. YUto Takoe nepeBOIYECKUE COOTBETCTBHS?

40. Kax 1oOuThCsl aBTOMaTU3aK YIOTPEOIECHHS IEPEBOAYECKUX COOTBETCTBUIN?

41. Yto Takoe pedyeBasi Komrnpeccus?

42. Yrto Takoe JEKCUIECKOe CBEPThIBAaHUE?

43. Ha3oBuTe n3BECTHBIE BaM JIEKCUKO-CEMAHTUYECKUE PE0Opa30BaHMsL.

44. TlpuBenute npuMepbl OCOOCHHOCTEN AMATIEKTHOH peun.

45. KakoBbl OCHOBHBIE 0COOCHHOCTH MEPEBOA HA HHOCTPAHHBIN S3bIK?

46. Yto Takoe si3pIKoBasi UHTephepeHuns?

47. YTO TaKkoe «JIOXKHBIE APY3bs NEPEBOIIHKA»?

48. TlpuBenuTe NpUMeEphI «JIOKHBIX APY3€H MEPEBOTUNKAY.

1  Tunoevie mexcmul 014 RPAKMUYUECKO20 NePesooa HaA PYCCKUIL A3bIK
2

Speech Development, Perception, and Production; Components of Reading; Defining
Mathematics Learning Disability: Phonological Awareness, Speech Development, and Letter
Knowledge in Preschool Children

MANN, VIRGINIA A

Phonological awareness has been shown to be one of the most reliable predictors and
associates of reading ability. In an attempt to better understand its development, we have
examined the interrelations of speech skills and letter knowledge to the phonological
awareness and early reading skills of 99 preschool children. We found that phoneme
awareness, but not rhyme awareness, correlated with early reading measures. We further
found that phoneme manipulation was closely associated with letter knowledge and with
letter sound knowledge, in particular, where rhyme awareness was closely linked with speech
perception and vocabulary. Phoneme judgment fell in between. The overall pattern of results
is consistent with phonological representation as an important factor in the complex
relationship between preschool children's phonological awareness, their emerging knowledge
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of the orthography, and their developing speech skills. However, where rhyme
awareness is a concomitant of speech and vocabulary development, phoneme awareness more
clearly associates with the products of literacy experience.

Phonological awareness is well recognized for its pivotal role in the achievement of
alphabetic reading ability (for example, Adams, 1990; Gottardo, Stanovich, & Siegel, 1996;
Lyon, 1995; Mann, 1998; Muter & Snowling, 1998; National Reading Panel, 2000; Snow,
Burns, & Griffin, 1998; Stanovich, 1994; Wagner & Torgesen, 1987). Some research
perspectives place the development of phonological awareness within the context of primary
speech and language development (e.g., Bryant, Bradley, MacLean, & Grassland, 1989;
Elbro, 1990, 1996; Fowler, 1991; Walley, 1993). Other perspectives place greater emphasis
on the role of exposure to the alphabetic principle (see, for example, Barren, 1998; Mann &
Wimmer, 2002; Morais, Carey, Alegria, & Bertelson, 1979; Read, Zhang, Nie, & Ding,
1986). In the present study, we examine the relationship between several types of
phonological awareness and several core variables implicated by each of these developmental
perspectives. We consider both phoneme and rhyme awareness in the context of vocabulary
and speech skills (e.g., concomitants of natural language development), and in the context of
letter name and sound knowledge (e.g., products of exposure to the alphabetic principle).

COMPONENTS OF PHONOLOGICAL AWARENESS

A growing body of evidence (e.g., Bertelson, de Gelder, Tfouni, & Morais, 1989; Hulme,
2002; Hulme, Hatcher, Nation, Brown, Adams, & Stuart, 2002; Morais, Bertelson, Gary, &
Alegria, 1986) suggests that phoneme awareness and rhyme awareness are separate processes
that make differential contributions to reading achievement. Our prior findings (Foy & Mann,
2001, 2003) showed rhyme awareness to be more closely aligned with natural language skills
whereas phoneme awareness associated more closely with literacy exposure. Given this
evidence, we have designed a further study to validate and extend our results. We examine
both rhyme and phoneme awareness, and we employ both judgment and manipulation tasks
as a probe to shallow vs. deeper levels of awareness (Mann & Wimmer, 2002; Stanovich,
1992). Within phoneme awareness, we will also be targeting both initial and final consonants
as tasks involving single initial consonants cannot discern whether children possess true
phoneme awareness as opposed to onset-rime awareness. Speech production, perception,
vocabulary, and letter knowledge will all be examined, and analyses will focus on the
associations between these measures and measures of phonological awareness and reading in
a preschool population of four- to six-year-old children.

THE CASE FOR LINKING PHONOLOGICAL AWARENESS TO SPEECH
DEVELOPMENT

We are particularly interested in common sources of variance among our diverse set of
measures as these can point to a mechanism that might underlie their associations and the
basis of individual differences in rhyme and/or phoneme awareness. Phonological
representation is a likely candidate for such a measure, although it may not be a unitary
construct (Foy & Mann, 2001). The literature contains several theories that link phonological
representation to phoneme awareness (Elbro, Borstrom, & Petersen, 1998; Fowler, 1991;
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Metsala & Walley, 1998; Snowling, Hulme, Smith, & Thomas, 1994) as well as to some of
the speech and language problems that can be found among poor readers (Chiappe, Chiappe,
& Siegel, 2001).

Speech Perception Skills. To the extent that both phonological awareness and speech
perception depend on a common, internal representation of phonological structure, the
integrity of speech perception should be associated with the instantiation of phonological
awareness. Perception requires that information provided by the speech signal be linked to
some type of internal phonological representation; comparison or manipulation of individual
parts of a syllable or word requires some means of internally representing phonological
structures (e.g., Criddle & Durkin, 2001; Dietrich & Brady, 2001).

Recent research has shown that as a group, poor readers make more errors than good readers
in speech categorization and/or discrimination tasks (e.g., Adlard & Hazan, 1998; Chiappe, et
al., 2001; Serniclaes, Sprenger-Charolles, Carre, & Demonet, 2001). However, these
differences tend to be small (Manis, McBride-Chang, Seidenberg, Keating, Doi, & Petersen,
1997; Werker & Tees, 1987), if present at all (Nittrouer, 1999). At best, they tend to involve
only the more difficult tasks and judgments (Brady, Shankweiler, & Mann, 1983; Godfrey,
Syrdal-Laskey, Millay, & Knox, 1981; Serniclaes, et al., 2001) or apply only to a subset of
the population of poor readers (Godfrey, et al, 1981; Joanisse, Manis, Keating, & Seidenberg,
2000; Marshall, Snowling, & Bailey, 2001). Thus, the theoretically appealing link between
speech perception difficulties that are indicative of weak phonological representations and the
poor phonological awareness that typifies reading problems has proved historically elusive.

Directly bridging between deficient phoneme perception and phoneme awareness, however, a
recent study by Chiappe et al. (2001) has shown that variance in phoneme identification can
account for significant variance in phoneme deletion. They suggest that deficits in speech
perception play a causal role in the deficient phonological processing of poor readers and that
insufficiently differentiated phonological representations are a mediating link between
deficient speech perception and phonological awareness. This echoes and extends an earlier
statement by Brady and her colleagues (Brady, Poggie, & Rapala, 1989) who suggested that
differences between good and poor readers may lie in "the accuracy of formulating
phonological representations" (p.120).

Speech Production Skills. In parallel to their problems with speech perception, poor readers
also present difficulties with the repetition of multisyllabic words (Snowling, 1981),
nonwords (Snowling, Goulandris, Bowlby, & Howell, 1986), and phonologically complex
phrases (Catts, 1986). Their misarticulations could be viewed as a consequence of inadequate
speech perception but deficient phonological representation could also be a factor. Reading
difficulty is more prevalent among children with speech production deficits (Bishop &
Adams, 1990; Silva, Williams, & McGee, 1987), although speech production problems do
not necessarily predict poor reading achievement (Catts, 1991). These delays persist at least
until adolescence (Stothard, Snowling, Bishop, Chipcase, & Kaplan, 1998)

PHONOLOGICAL AWARENESS AND LETTER KNOWLEDGE
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Letter knowledge is another salient attribute of beginning reading success that has been
linked to phonological awareness and early reading (Adams, 1990; Bradley & Bryant, 1991;
Ehri, 1983; Mann, 1984; Muter, 1994). We review the literature supporting this link from two
vantage points: vocabulary development and literacy experience.

Vocabulary and Phonological Awareness. Many studies have drawn a link between reading
ability and vocabulary, especially expressive vocabulary (Wolf, 1991). Walley (1993) has
suggested that vocabulary growth plays an active, causal role in phoneme awareness; she and
her colleagues (Garlock, Walley, & Metsala, 2001) maintain that vocabulary growth
essentially restructures phonological representations by forcing representations that are
initially syllabic and holistic to become more phonemic and segmentai as lexical
neighborhoods increase in density. Within this perspective, we might speculate that a tacit
restructuring of phonological representations to distinguish between phonemes as well as
syllables is spurred by the learning of letter names such as "vee," "gee," "dee,' and "tee" since
letter names involve some highly overlapping features that produce dense neighborhoods of
CV items.

Phonological Awareness and Literacy Experience. Letter knowledge can also prompt
children to develop an awareness of phonemes because it helps them to develop initial
hypotheses about grapheme-phoneme relationships (e.g., Barron, 1998; Byrne, 1996). Early
reading acquisition and phonological awareness appear to be facilitated by the combined
training of phonological awareness skills and letter sound relationships (Ball & Blachman,
1991; Barron, Golden, Seldon, Tait, Marmurek, & Haines, 1992; Bradley & Bryant, 1983;
Byrne & Fielding-Barnsley, 1990; Defior & Tudela, 1994). Likewise, phonological
awareness skills are enhanced in children who have received phonological awareness training
combined with explicit instruction in letter sound relationships. These findings have been
widely interpreted as suggesting that learning to read and write letters may have a reciprocal
effect on the development of phonological awareness (e.g., Barron, 1998; Burgess &
Lonigan, 1998; Morais, 1991a, 1991b; Treiman, Tincoff, Rodriguez, Mouzaki, & Francis,
1998).

Treiman has suggested that children may use their knowledge of letter names to develop
letter sound correspondences (Treiman, 1993; Treiman, Zukowski, & Richmond-Welty,
1995), using letters as "maps of phonemic content" (Treiman, 1998, p. 296) that initially
represent holistic categories such as a syllables (e.g., Treiman, et al., 1995), but later change
to representing smaller phonemic units. The inventive spellings of preliterate children are
consistent with this view: Spellings such as "PPL" for "people" are a hallmark of the earlier,
holistic stages of this transition, and spellings such as "pepul" are evidence of a more
phonemic stage. The presence of more phonemically accurate invented spellings such as
"pepul" is linked to phoneme awareness and is a predictor of reading ability (Mann, 1993;
Mann, Tobin, & Wilson, 1988; Torgesen & Davis; 1996). Treiman's work also suggested that
the learning of letter sound and letter name relationships may involve different processes
(Treiman & Broderick, 1998). To us, this raises the possibility that the learning of letter
names may be an aspect of vocabulary learning, where the learning of letter sounds may be
more closely linked to phonological awareness and literacy exposure (for a contrasting view,
see Burgess & Lonigan, 1998).
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SUMMARY

Speech development and letter knowledge relate to phonological awareness and early reading
ability in complex ways. Speech perception and speech production are each deficient in at
least some poor readers, and discussions of this have often made reference to phonological
representation as a mediating factor. Weak letter knowledge is another associate of poor
reading and deficient phonological awareness. This may owe to the fact that vocabulary
knowledge tends to be deficient among poor readers; vocabulary growth is linked to
phonological representation and could be a factor in the relation between speech skills and
reading. Letter knowledge, especially letter sound knowledge, however, follows from literacy
exposure and can directly promote the child's growing awareness of phonological units. Thus,
individual differences in letter knowledge may follow from factors above and beyond
phonological representation.

The primary objective of the present study is to examine how speech perception and
production, vocabulary, letter name, and letter sound knowledge may be interrelated with
each other and with rhyme awareness, phoneme awareness, and reading ability, more
generally. Letter knowledge is a particular focus as it appears to be especially well associated
with phoneme awareness and reading. Less is known about its relation to vocabulary and
very little is known about its relation to speech skills. We would expect to find both
relationships to the extent that the relevance of letter knowledge to phonological awareness
reflects a common role of phonological representation.

Specifically, we tested the hypotheses that:

* phonological awareness will be related to reading, and there will be separable relations for
rhyme awareness and phoneme awareness.

* speech measures and vocabulary will relate to reading measures and to measures of
phonological awareness by virtue of common demands on phonological representation.

* letter knowledge will bear special relations to reading and phonological awareness,
independent of speech measures and vocabulary, and will reflect literacy exposure as
opposed to the instantiation of phonological representations as an intervening variable.

METHOD

PARTICIPANTS

Ninety-nine four- to six-year-old children (50 girls and 49 boys) attending preschool/day care
programs in southern California participated in the study during February and March. The
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final sample included 51 four-year-olds, 43 five- year-olds, and five six-year-olds. The
children were from low to upper middle-class families, equally represented in each of the age
groups. All of the preschools had same-age classroom groupings. None of the preschools
explicitly taught "reading" and none taught phonological awareness. Letter name and letter
sound training varied from classroom to classroom, including classrooms where the only
exposure to letter names were computer games the children could choose to play if they so
wished, and classrooms where letter names and sounds were introduced during the year prior
to kindergarten entry. Descriptive statistics are given in table .

MATERIALS

Reading. Separate scores were obtained for the Word Identification (real words) and Word
Attack (nonwords) subtests of the Woodcock Reading Mastery Test-Revised (Woodcock,
1987). Due to floor effects for the nonword reading task, only the Word Identification scores,
which were converted to W-scores, were used in the analysis.

Verbal Working Memory. The Digit Span subtest of the WISC-R (Wechsler, 1992) provided
a measure of verbal shortterm memory, which has been linked to reading achievement and
early reading skills (e.g., Mann, 1984; Marshall, et al., 2001; Snowling, et al., 1994),
including phonological representation (Fowler, 1991).

Vocabulary. The WPPSI Vocabulary subtest (Wechsler, 1992) was used as a measure of
expressive vocabulary. In this test, children are asked to give definitions for words of
increasing difficulty.

Letter Knowledge. The letter identification and letter sound subtests of the Concepts about
Print Test (Clay, 1979) were administered. This test involves identification and naming of all
upper and lower case letters in random order. Letter sound knowledge was assessed by
readministering the letter stimuli and asking children to provide the sound associated with
each letter. The tasks were discontinued after eight consecutive failures, with the exception of
letters in the child's first name, all of which were then tested. In addition, letter name and
letter sound knowledge were assessed in four clusters of letters (br, gr, sw, and oa). The letter
naming score reflects the summed scores on the letter identification tests for upper and lower
case letters and cluster subtests. The letter sound score reflects the summed scores on the
letter sound tests for upper and lower case letters, and the cluster sounds subtests. Letter
name knowledge was assessed prior to letter sound knowledge, separated by several other
tasks.

PHONOLOGICAL AWARENESS

Phoneme Awareness. The materials, taken from Foy & Mann (2001) consisted of practice
trials and test items for each of six subtests assessing phoneme judgment, phoneme deletion,
and phoneme substitution in both initial and final positions. The subtests each consisted of
two practice items and five test items, and were administered in standard order: phoneme
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judgment, phoneme deletion, and phoneme substitution. In the phoneme judgment
tests, the children were told that a puppet wanted them to help him play "the sound game."
Following demonstration and practice, the examiner presented a stimulus word, followed by
two test words, and the children responded with the word that started (initial) or ended (final)
with the same sound as the target word. In the phoneme deletion tasks, the children were told
that the puppet wanted to see what happens when the first (initial) or last (final) sound was
taken out. After demonstration and practice, the children responded by indicating how the
word would sound when the target sound was removed from each test word. In the phoneme
substitution tests, the children were told that the examiner liked the letter /k/, and were
invited to change the puppet's words by changing the first (initial) or last (final) sound to /k/.
Following demonstration and practice, the children responded by changing the nonsense
words into nonsense words that began (initial) or ended (final) with /k/. Raw scores on the
phoneme judgment, phoneme deletion, and phoneme substitution segments of each test were
summed to provide two scores for each subtest: initial and final.

Rhyming Awareness. The composite thyme awareness score was derived by summing the
raw scores on two rhyming tasks: rhyme recognition and rhyme production (Foy & Mann,
2001). In the rhyme recognition task, adapted from Chaney (1992), children saw three
pictured objects at a time, two of which had names that rhymed. The examiner named the
three objects and pointed to them. The children were asked to point to the pictures that
"rhymed" or "sounded almost the same." After demonstration and three practice trials, the
children indicated their responses to eight trials by pointing. In the rhyme production task, the
children were asked to say, "what word rhymes with " for five trials consisting of common
words (e.g., hop). Words and nonwords were scored as correct as long as they rhymed with
the target word.

PHONOLOGICAL AWARENESS TASKS

The battery of phonological tests resulted in eight different scores (initial vs. final position for
phoneme judgment deletion and substitution; rhyme production and rhyme identification). To
simplify analysis and interpretation of our data, we attempted to recode the phonological
awareness test scores into a smaller set of variables using principal components analysis. A
principal components factor analysis using varimax rotation of the z-scores for all scores
identified three components explaining 70 percent of the total variance. The first component,
Phoneme judgment (accounting for 27.4 percent of the variance), consisted of the initial and
final subtests requiring the children to judge which of two words started/ended with the same
sound as a target (component loadings were .89 and .87, respectively). The second
component (21.5 percent of variance), Phoneme Manipulation, consisted of tasks reflecting
deeper levels of phonological sensitivity (Stanovich, 1992): phoneme deletion and
substitution in both initial and final position (component loadings were .73, .58, .78, and .86).
The third component, Rhyme Awareness (accounting for 20 percent of the total variance),
consisted of the thyme identification and rhyme production tasks (component loadings were
both .91). These components will be used as measures of phonological awareness.

Speech Production. In the Goldman-Fristoe Test of Articulation (Goldman & Fristoe, 1986),
the children are asked to name common objects/actions shown in simple black/white
drawings, with the responses transcribed phonetically on-line and later analyzed. A licensed
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and certified speech-language pathologist performed the transcription and
phonological analyses using standard phonetic transcription. "Articulation" reflected the
number of errors made on phonemes identified for testing in the Goldman-Fristoe Test of
Articulation.

Naming Speed. An English language adaptation (Foy & Mann, 2001) of Elbro's naming task
(see Elbro, 1990) was used to measure picture naming speed. It is a simple naming task with
color pictures taken from magazines. These names of the pictures are within the vocabulary
of five-year old children. Pictures from the same semantic category (e.g., chair, sofa, table)
are presented three at a time on a single card, and the child is asked to name the objects
depicted in the pictures as quickly as possible. The test has two trial items and 15 test items.
If the child failed to name a picture, misnamed a picture, or took longer than 15 seconds to
name the items on the card, the data from that item was disregarded in the naming data. The
individual scores are average naming time in seconds.

Nonword Repetition. The modified Children's Test of Nonword Repetition (Gathercole,
Willis, Baddeley, & Emslie, 1994) was used to assess nonword repetition ability. In order to
shorten the task, only the first five nonwords from twosyllable, three-syllable, and four-
syllable nonwords were administered to the children. According to Gathercole and colleagues
(1994), the phoneme sequences are phonotactically and prosodically legal. Test-retest
reliability was reported at .77. Pronunciation was modified for the American sample
according to pronunciation by 10 normally reading adults (see Foy & Mann, 2001). On-line
scoring has been previously reported at agreement on 97 percent of the items. Deletions,
substitutions, and additions were all scored as errors. Percentage of correct words was
calculated.

Speech Perception. Speech perception was assessed with a computerized task using
synthesized stimuli generated using the CSLU Speech Toolskit with a sampling rate of 16000
samples/sec. The target stimuli were derived from the GoldmanFristoe Woodcock Test of
Auditory Discrimination (Goldman, Fristoe, & Woodcock, 1970), and consisted of 12
minimal pairs of words that included the following contrasts in the initial position in words
common to the vocabularies of young children (see the Appendix). They contrasted voicing
(for example, /b/ vs. /p/), place of articulation (for example, /b/ vs. /d/), and manner of
articulation (for example, /b/ vs. /s/). In the "quiet" condition, participants listened to the
stimuli via noise-canceling earphones. In the "noise" condition, participants heard the same
stimuli in a different order, masked by white noise (0 SNR) 440 msec preceding and during
the duration of the speech sound presentation. The quiet condition always preceded the noise
condition, and in both conditions, pointing responses were recorded by an experimenter who
was blind to the speech pair condition. Prior to presentation of the stimuli, the children were
first trained on the pointing task, and familiarized with the speech stimuli and visual line
drawings of each word. After criterion performance of 90 percent was achieved on the
pointing task, the children completed two blocks of 21 trials each. The trials consisted of a
speech stimulus (e.g., "lake") followed immediately by a visual display of two simple black
and white line drawings identical to the ones on which they had previously been trained (e.g.,
rake and lake.). The visual display was shown for 84 s. A 100 ms ISI separated each trial. The
task was portrayed as a game in which aliens were trying to learn to speak like the children,
and it was the children's job to teach the aliens which pictures went with which words.
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Stimuli were randomly presented and the target item location (i.e., right or left) was
counterbalanced within each block. Separate scores were obtained for total errors under quiet
and noise conditions. Ambiguous pointing responses were recorded as no-responses.

PROCEDURE

Participants were tested individually in quiet testing rooms on the school premises in two
sessions each lasting approximately 30 minutes, and typically conducted on two separate
days. They were rewarded with stickers as needed to ensure maximal motivation and
attention.

RESULTS

Descriptive statistics for the major variables appear in table I and a zero-order correlation
matrix appears in table II.

EXAMINATION OF THE DATA

Prior to analysis, the major variables were examined separately for fit between their
distributions and the assumptions of multivariate analysis, as recommended by Tabachnick &
Fidell (2001). Because some of the variables (word reading and phoneme manipulation) had
positively skewed distributions (with zero), log transformations were applied to each of them.
Word reading was also recoded prior to transformation in order to achieve a satisfactory
distribution where W-scores of 340 were recoded as 1, W-scores greater than 340 but less
than or equal to 371 were coded as 2, and W-scores greater than 371 were coded as 3. The
transformations produced acceptable distributions and reduced skewness and kurtosis,
indicating that the transformations had resulted in distributions that approached normality
more closely (Tabachnick & Fidell, 2001, p. 81).

MULTIVARIATE ANALYSES

The cases, with transformations applied to word reading and phoneme manipulation, were
then screened for multivariate outliers on all major variables through Mahalanobis distance
with p

For all multiple regression analyses which we report, we examined the assumptions of
normality, linearity, and homoscedasticity of residuals for multivariate analysis (Tabachnick
& Fidell, 2001) and found them acceptable.

Hypothesis 1: Phonological Awareness Measures that Relate to Reading. Our results showed
that both Phoneme judgment (A~Y" = .22, p

21



Hypothesis 2: Relations between Speech Measures, Vocabulary, Reading, and Phonological
Awareness.

Relations involving speech perception. We had hypothesized that speech perception abilities
would be associated with skills that have been previously linked with reading, phonological
awareness, and such other measures as letter naming and letter sound knowledge, articulation
errors, rapid naming, nonword repetition, and reading skills to the extent that phonological
representation was a mediating factor reflected in all of these skills. Our examination of this
research hypothesis involved first examining zero-order correlations, partial correlations
controlling for age, and then sequential regression analyses controlling for those variables we
wanted to statistically eliminate (i.e., age, digit span, vocabulary, letter knowledge, speech
production, naming speed, and nonword repetition).

Quiet condition. Spearman rank correlations between the variables showed that speech
perception under quiet conditions was significantly correlated with phoneme judgment (6
percent), rhyme awareness (14 percent), letter sound knowledge (13 percent), letter name
knowledge (11 percent), speech production (5 percent), nonword repetition (8 percent), and
(log of) reading skill (7 percent). When partial correlations controlled for age, the results
were unchanged for phoneme judgment, pr(87) - .22, p

We next conducted three separate sequential regression analyses, predicting each of our
phonological awareness measures. In each case, we first entered the variables we wished to
control statistically (age, digit span, vocabulary, letter knowledge, naming, and nonword
repetition) and then entered speech perception under quiet conditions. These results revealed
that speech perception under quiet conditions was not independently related to either
phoneme judgment, R*sup 2* = .15, Adjusted R"sup 2" = .06, R"sup 2" [Delta] = .01,
F[Delta](1, 81) =.735, ns, or phoneme manipulation, R"sup 2" = .18, Adjusted R"sup 2"

= .08, R*sup 2 [Delta] = .000, F[Delta](1,79) = .002, ns, or rhyme awareness, R"sup 2"

= .37, Adjusted R"sup 2" = .30, R"sup 2" [Delta] = .004, F[Delta](1, 80) = .573, ns. For
rhyme awareness, vocabulary emerged as the only significant predictor in the final regression
step (A~Y" = .41,p

Noise condition. Spearman rank correlations between the variables showed that speech
perception under noise conditions was significantly correlated with rhyme awareness (18
percent), letter sounds (11 percent), letter names (10 percent), and (log of) word reading (10
percent). Partial correlations controlling for age did not change the results for rhyme
awareness, pr(87) - .22, p

We next conducted sequential regression analyses predicting each of our phonological
awareness measures, first entering the variables we wished to control statistically (age, digit
span, vocabulary, letter knowledge, naming, and nonword repetition) and then speech
perception under noise conditions. These results revealed that speech perception (noise) was
not independently related to phoneme judgment (R"sup 2 = .14, Adjusted R"sup 2" = .05,
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R”sup 2 [Delta] = .000, F[Delta](1, 81) = .02, ns), nor were any of the variables in the final
step of the regression, which was not statistically significant.

Speech perception was also not independently related to (log of) phoneme manipulation,
R7sup 2” = .17, Adjusted R"sup 2* = .08, R*sup 2" [Delta] = .000, F[Delta](1, 79) = .02, ns.
The final regression step was not statistically significant; the only significant predictor in this
step, and the first step, which was statistically significant, was letter sound knowledge (A~Y"
=34,p

Hypothesis 3: Relations between Letter Knowledge, Vocabulary, Reading, and Phonological
Awareness. Our third hypothesis proposed that letter knowledge (names and/or sounds)
would associate with reading and phonological awareness above and beyond their
associations with speech measures and vocabulary. An analysis by age generally supported
previous findings (Worden & Boettcher, 1990) that preschool children know more letter
names for upper case (M = 14.91, SD = 10.26) than lower case letters (M = 12.93, SD =
10.45), and fewer letter sounds (M = 11.11, SD = 17.03) than letter names (M =27.84, SD =
20.39).

Spearman rank correlations showed that letter name knowledge was related to phoneme
judgment (6 percent), rhyme awareness (20 percent), letter sound knowledge (35 percent),
speech production (9 percent), nonword repetition (4 percent), (log of) word reading (11
percent), naming speed (14 percent), and discrimination of speech under quiet (11 percent)
and noise conditions (14 percent).

Spearman rank correlations showed that letter sound knowledge also accounted for a
significant proportion of the variance in (log of) phoneme manipulation (5 percent), phoneme
judgment (9 percent), rhyme awareness (16 percent), letter name knowledge (35 percent),
speech production (4 percent), (log of) word reading (11 percent), naming speed (14 percent),
and discrimination of speech under quiet (12 percent) and noise conditions (11 percent).

To further examine the relation between our reading/ phonological measures and letter
knowledge, we conducted a series of sequential multiple regression analyses, first entering
the variables we wished to statistically control (age, digit span, vocabulary, speech
production, speech perception, naming speed, and nonword repetition), followed by our
reading and phonological awareness measures. Results showed that letter name knowledge
was not independently associated with either reading or phonological awareness. In contrast,
significant variance in letter sound knowledge was accounted for by (log of) reading (A~Y"
=. 60, p

Our analyses having indicated that letter sound knowledge is statistically and independently
linked with reading and deeper levels of phoneme, we further explored the interrelationship
between letter sound knowledge, phoneme manipulation, and reading. In order to determine
whether letter sound knowledge predicted phoneme manipulation and reading independent of
letter name knowledge, we conducted two separate sequential regression analyses, first
entering the variables we wished to control, including letter name knowledge in the first
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analysis and then letter sound knowledge in the second. Results revealed that letter
sound knowledge was an independent predictor of (log of) phoneme manipulation (R"sup 2*
= .14, R*sup 2"[Delta] = .09, p

Since letter sound knowledge and speech perception skills are apparently linked, we sought to
determine whether the relationship between letter sound knowledge and phoneme
manipulation was entirely dependent on speech perception skills. To this end, we conducted a
sequential regression analysis predicting phoneme manipulation from letter sound
knowledge, and controlling for other variables such as age and speech perception. Results
showed that letter sound knowledge continued to emerge as an independent predictor (A~Y"
=.35,p

Our third hypothesis had concerned the possibility that letter knowledge might be associated
with speech development owing to a mutual association with phonological representation. In
order to examine whether the relationship between speech perception and letter knowledge
was independent of age, vocabulary, and digit span, we conducted two separate sequential
multiple regression analyses, first entering the variables we wished to statistically control
including age, vocabulary, and digit span in the first step, and then the composite speech
perception scores. This revealed that speech perception contributed 5 percent of unique
variance in letter sound knowledge (R"sup 2" =. 40, Adjusted R”sup 2* = .37, R"sup
2"[Delta] = .05, F[Delta](1, 86) = 7.56, p

We then examined whether the relationship between letter sound knowledge and phoneme
manipulation was also independent of speech perception by entering our control variables
into the first step including speech perception, and phoneme manipulation entered next in the
regression. Results showed that the relationship between letter sound knowledge and
phoneme manipulation was mediated by speech perception skills, (A~Y" = .10, ns).

Since we had found that age, letter name knowledge, phoneme manipulation, and speech
discrimination all associated with letter sound knowledge, we were interested in examining
the relative contribution of these variables to its prediction of letter sound knowledge. Thus,
our final analysis was a standard multiple regression of factors that influenced letter sound
knowledge, entering age, letter name knowledge, and speech discrimination in a single step.
This revealed that letter name knowledge (A~Y" = .44, p

DISCUSSION

Consistent with previous findings (Foy & Mann, 2001, 2003; Muter, 1994), we have once
again found that rhyme and phoneme awareness can be dissociated. They appear to involve
different concomitants and are differentially associated with very early reading abilities. As
we and others (e.g., Hulme, 2002; Hulme et al., 2002; Marshall et al., 2001) had previously
found, rhyme awareness in a preschool sample may not be linked with reading. It is phoneme
awareness that is consistently the stronger predictor of emerging reading skill in children on
the brink of kindergarten entry. Consistent with Stanovich's (1992) suggestion that shallow
vs. deeper levels of phoneme awareness can be distinguished, we have also identified
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differences between phoneme judgment and phoneme manipulation. Manipulations
of individual phonemes were more strongly linked with reading and letter sound knowledge
than were either phoneme judgments or rhyme awareness. We did not, however, find trends
that pointed to differences between initial and final phoneme positions. Regardless of
position within the syllable, the manipulation and judgment of phonemes loaded on
components separate from the factor that was linked to rhyme awareness, and this suggests
that sensitivity to phoneme onsets was not a factor in our population of children.

Based on our review of the literature and our previous findings (Foy & Mann, 2001, 2003),
we had focused our attention on two core variables that may relate to our measures of
phonological awareness: speech development and letter knowledge. Speech perception and
production errors were more reliably linked with rhyme awareness and phoneme judgment
than with phoneme manipulation. These results for rhyme and phoneme judgment are
consistent with previous research (Chiappe et al., 2001) linking low phonological awareness
to insufficiently differentiated phonological representations. However, the results for
phoneme manipulation suggest that deeper levels of phoneme awareness involve something

above and beyond the internal representations of the phonemes, consistent with Morais
(1991a,b).

Next to phonological awareness, letter knowledge is one of the best predictors of children's
reading ability (Adams, 1990; Burgess & Lonigan, 1998; Mann, 1984; Wagner, Torgesen, &
Rashotte, 1994). Our findings support this result, and, furthermore, show that letter name
knowledge and letter sound knowledge have different associates (as suggested by Treiman &
Broderick, 1998). Letter sound knowledge is more strongly linked with early reading skills
and phoneme manipulation than is letter name knowledge. This concurs with Barron and his
colleagues (Barron et al., 1992) who found that knowledge of letter sounds predicted deep
levels of phoneme awareness (an onset deletion task in his study) but not rhyme awareness. It
is also consistent with findings by Burgess and Lonigan (1998) who showed that letter sound
knowledge in preschool children predicted more growth in performance on a phoneme
deletion task than did knowledge of letter names. Unlike letter name knowledge, knowledge
of letter sound relationships appears to be more than knowledge of vocabulary or just another
product of effective phonological representations. Treiman and her colleagues (e.g., Treiman,
et al., 1998) have clearly shown that children bring their knowledge of letter names to the
learning of letter sounds, but that, in addition, phonological skills may be prerequisite for
learning letter sounds (Treiman & Broderick, 1998, p.113). This suggests that letter names,
together with phonological awareness measures, should relate to letter sounds more strongly
than to letter names as we showed in the present study. It also accords with our finding that
phoneme manipulation, but neither phoneme judgment nor rhyme awareness independently,
predicted variance in letter sound knowledge when letter name knowledge was partialled out.

We had chosen to study speech skills and letter knowledge in relation to phonological
awareness because they offered a means of evaluating two perspectives on the development
of phonological awareness: a language-based account and a literacy experience-based
account. Our findings suggest a complex pattern of relationships that gives credence to each
perspective, depending on the level of phonological awareness and the type of letter
knowledge at hand. Different aspects of phonological awareness bear different relationships
to reading, and they also bear different relationships to speech skills, vocabulary, and
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knowledge of letters. The existence of so many interconnections is consistent with a
language-based account (i.e., phonological representation). Yet the fact that knowledge of
letter sounds bears a specific relation to the ability to manipulate phonemes is consistent with
a literacy experience account. Many skills are involved in the development of phonological
awareness; speech skills and vocabulary may play a partial role, but something else pushes
the learning of letter sounds and the ultimate attainment of phoneme manipulation. In the
future, longitudinal research with a closer attention to the home and preschool literacy
environment can shed light on the relative pacings of letter knowledge and phoneme
manipulation, and clarify the sources of individual differences and the nature of causality.
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A Nation of Wimps

A nation of wimps: parents are going to ludicrous lengths to take the lumps and bumps
and bumps out of life for their children. However well-intentioned, parental
hyperconcern and microscrunity have the net effect of making kids more fragile. That
may be why the young are breaking down in record numbers

Hara Estroff Marano

MAYBE IT'S THE CYCLIST IN THE PARK, TRIM UNDER HIS SLEEK METALLIC
BLUE helmet, cruising along the dirt path ... at three miles an hour. On his tricycle.

Or perhaps it's today's playground, all-rubber-cushioned surface where kids used to skin their
knees. And ... wait a minute ... those aren't little kids playing. Their mommies--and especially
their daddies--are in there with them, coplaying or play-by-play coaching. Few take it half-
easy on the perimeter benches, as parents used to do, letting the kids figure things out for
themselves.

Then there are the sanitizing gels, with which over a third of parents now send their kids to
school, according to a recent survey. Presumably, parents now worry that school bathrooms
are not good enough for their children.

Consider the teacher new to an upscale suburban town. Shuffling through the sheaf of reports
certifying the educational "accommodations" he was required to make for many of his history
students, he was struck by the exhaustive, well-written-and obviously costly--one on behalf
of a girl who was already proving among the most competent of his ninth-graders. "She's
somewhat neurotic," he confides, "but she is bright, organized and conscientious--the type
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who'd get to school to turn in a paper on time, even if she were dying of stomach flu." He
finally found the disability he was to make allowances for: difficulty with Gestalt thinking.
The 13-year-old "couldn't see the big picture." That cleverly devised defect (what 13-year-old
can construct the big picture?) would allow her to take all her tests untimed, especially the
big one at the end of the rainbow, the college-worthy SAT.

Behold the wholly sanitized childhood, without skinned knees or the occasional C in history.
"Kids need to feel badly sometimes," says child psychologist David Elkind, professor at Tufts
University. "We learn through experience and we learn through bad experiences. Through
failure we learn how to cope."

Messing up, however, even in the playground, is wildly out of style. Although error and
experimentation are the true mothers of success, parents are taking pains to remove failure
from the equation.

"Life is planned out for us," says Elise Kramer, a Cornell University junior. "But we don't
know what to want." As Elkind puts it, "Parents and schools are no longer geared toward
child development, they're geared to academic achievement."

No one doubts that there are significant economic forces pushing parents to invest so heavily
in their children's outcome from an early age. But taking all the discomfort, disappointment
and even the play out of development, especially while increasing pressure for success, turns
out to be misguided by just about 180 degrees. With few challenges all their own, kids are
unable to forge their creative adaptations to the normal vicissitudes of life. That not only
makes them risk-averse, it makes them psychologically fragile, riddled with anxiety. In the
process they're robbed of identity, meaning and a sense of accomplishment, to say nothing of
a shot at real happiness. Forget, too, about perseverance, not simply a moral virtue but a
necessary life skill. These turn out to be the spreading psychic fault lines of 21st-century
youth. Whether we want to or not, we're on our way to creating a nation of wimps.

THE FRAGILITY FACTOR

College, it seems, is where the fragility factor is now making its greatest mark. It's where
intellectual and developmental tracks converge as the emotional training wheels come off. By
all accounts, psychological distress is rampant on college campuses. It takes a variety of
forms, including anxiety and depression--which are increasingly regarded as two faces of the
same coin--binge drinking and substance abuse, serf-mutilation and other forms of
disconnection. The mental state of students is now so precarious for so many that, says
Steven Hyman, provost of Harvard University and former director of the National Institute of
Mental Health, "it is interfering with the core mission of the university."

The severity of student mental health problems has been rising since 1988, according to an
annual survey of counseling center directors. Through 1996, the most common problems
raised by students were relationship issues. That is developmentally appropriate, reports
Sherry Benton, assistant director of counseling at Kansas State University But in 1996,
anxiety overtook relationship concerns and has remained the major problem. The University
of Michigan Depression Center, the nation's first, estimates that 15 percent of college
students nationwide are suffering from that disorder alone.
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Relationship problems haven't gone away; their nature has dramatically shifted and the
severity escalated. Colleges report ever more cases of obsessive pursuit, otherwise known as
stalking, leading to violence, even death. Anorexia or bulimia in florid or subclinical form
now afflicts 40 percent of women at some time in their college career. Eleven weeks into a
semester, reports psychologist Russ Federman, head of counseling at the University of
Virginia, "all appointment slots are filled. But the students don't stop coming."

Drinking, too, has changed. Once a means of social lubrication, it has acquired a darker, more
desperate nature. Campuses nationwide are reporting record increases in binge drinking over
the past decade, with students often stuporous in class, if they get there at all. Psychologist
Paul E. Joffe, chair of the suicide prevention team at the University of Illinois at Urbana-
Champaign, contends that at bottom binge-drinking is a quest for authenticity and intensity of
experience. It gives young people something all their own to talk about, and sharing stories
about the path to passing out is a primary purpose. It's an inverted world in which drinking to
oblivion is the way to feel connected and alive.

"There is a ritual every university administrator has come to fear," reports John Portmann,
professor of religious studies at the University of Virginia. "Every fall, parents drop off their
well-groomed freshmen and within two or three days many have consumed a dangerous
amount of alcohol and placed themselves in harm's way. These kids have been controlled for
so long, they just go crazy."

Heavy drinking has also become the quickest and easiest way to gain acceptance, says
psychologist Bernardo J. Carducci, professor at Indiana University Southeast and founder of
its Shyness Research Institute. "Much of collegiate social activity is centered on alcohol
consumption because it's an anxiety reducer and demands no social skills," he says. "Plus it
provides an instant identity; it lets people know that you are willing to belong."

WELCOME TO THE HOTHOUSE

Talk to a college president or administrator and you're almost certainly bound to hear tales of
the parents who call at 2 a.m. to protest Branden's C in economics because it's going to
damage his shot at grad school.

Shortly after psychologist Robert Epstein announced to his university students that he
expected them to work hard and would hold them to high standards, he heard from a parent--
on official judicial stationery--asking how he could dare mistreat the young. Epstein, former
editor in chief of Psychology Today, eventually filed a complaint with the California
commission on judicial misconduct, and the judge was censured for abusing his office--but
not before he created havoc in the psychology department at the University of California San
Diego.

Enter: grade inflation. When he took over as president of Harvard in July 2001, Lawrence
Summers publicly ridiculed the value of honors after discovering that 94 percent of the
college's seniors were graduating with them. Safer to lower the bar than raise the discomfort
level. Grade inflation is the institutional response to parental anxiety about school demands
on children, contends social historian Peter Stearns of George Mason University. As such, it
is a pure index of emotional over-investment in a child's success. And it rests on a notion of
juvenile frailty--"the assumption that children are easily bruised and need explicit uplift,"
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Stearns argues in his book, Anxious Parenting: A History of Modern Childrearing in
America.

Parental protectionism may reach its most comic excesses in college, but it doesn't begin
there. Primary schools and high schools are arguably just as guilty of grade inflation. But if
you're searching for someone to blame, consider Dr. Seuss. "Parents have told their kids from
day one that there's no end to what they are capable of doing," says Virginia's Portmann.
"They read them the Dr. Seuss book Oh, the Places You'll Go! and create bumper stickers
telling the world their child is an honor student. American parents today expect their children
to be perfect--the smartest, fastest, most charming people in the universe. And if they can't
get the children to prove it on their own, they'll turn to doctors to make their kids into the
people that parents want to believe their kids are."

What they're really doing, he stresses, is "showing kids how to work the system for their own
benefit."

And subjecting them to intense scrutiny. "I wish my parents had some hobby other than me,"
one young patient told David Anderegg, a child psychologist in Lenox, Massachusetts, and
professor of psychology at Bennington College. Anderegg finds that anxious parents are
hyperattentive to their kids, reactive to every blip of their child's day, eager to solve every
problem for their child--and believe that's good parenting. "If you have an infant and the baby
has gas, burping the baby is being a good parent. But when you have a 10-year-old who has
metaphoric gas, you don't have to burp him. You have to let him sit with it, try to figure out
what to do about it. He then learns to tolerate moderate amounts of difficulty, and it's not the
end of the world."

ARRIVEDERCI, PLAYTIME

In the hothouse that child raising has become, play is all but dead. Over 40,000 U.S. schools
no longer have recess. And what play there is has been corrupted. The organized sports many
kids participate in are managed by adults; difficulties that arise are not worked out by kids but
adjudicated by adult referees.

"So many toys now are designed by and for adults," says Tufts' Elkind. When kids do engage
in their own kind of play, parents become alarmed. Anderegg points to kids exercising time-
honored curiosity by playing doctor. "It's normal for children to have curiosity about other
children's genitals," he says. "But when they do, most parents I know are totally freaked out.
They wonder what's wrong."

Kids are having a hard time even playing neighborhood pickup games because they've never
done it, observes Barbara Carlson, president and cofounder of Putting Families First.
"They've been told by their coaches where on the field to stand, told by their parents what
color socks to wear, told by the referees who's won and what's fair. Kids are losing leadership
skills."

A lot has been written about the commercialization of children's play, but not the side effects,
says Elkind. "Children aren't getting any benefits out of play as they once did." From the
beginning play helps children learn how to control themselves, how to interact with others.
Contrary to the widely held belief that only intellectual activities build a sharp brain, it's in
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play that cognitive agility really develops. Studies  of children and adults around the world
demonstrate that social engagement actually improves intellectual skills. It fosters decision-
making, memory and thinking, speed of mental processing. This shouldn't come as a surprise.
After all, the human mind is believed to have evolved to deal with social problems.

THE ETERNAL UMBILICUS

It's bad enough that today's children are raised in a psychological hothouse where they are
overmonitored and oversheltered. But that hothouse no longer has geographical or temporal
boundaries. For that you can thank the cell phone. Even in college--or perhaps especially at
college--students are typically in contact with their parents several times a day, reporting
every flicker of experience. One long-distance call overheard on a recent cross-campus walk:
"Hi, Morn. I just got an ice-cream cone; can you believe they put sprinkles on the bottom as
well as on top?"

"Kids are constantly talking to parents," laments Cornell student Kramer, which makes them
perpetually homesick. Of course, they're not telling the folks everything, notes Portmann.
"They're not calling their parents to say, 'l really went wild last Friday at the flat house and
now I might have chlamydia. Should I go to the student health center?"

The perpetual access to parents infantilizes the young, keeping them in a permanent state of
dependency. Whenever the slightest difficulty arises, "they're constantly referring to their
parents for guidance," reports Kramer. They're not learning how to manage for themselves.

Think of the cell phone as the eternal umbilicus. One of the ways we grow up is by
internalizing an image of Mom and Dad and the values and advice they imparted over the
early years. Then, whenever we find ourselves faced with uncertainty or difficulty, we call on
that internalized image. We become, in a way, all the wise adults we've had the privilege to
know. "But cell phones keep kids from figuring out what to do," says Anderegg. "They've
never internalized any images; all they've internalized is 'call Morn or Dad."

Some psychologists think we have yet to recognize the full impact of the cell phone on child
development, because its use is so new. Although there are far too many variables to establish
clear causes and effects, Indiana's Carducci believes that reliance on cell phones undermines
the young by destroying the ability to plan ahead. "The first thing students do when they walk
out the door of my classroom is flip open the cell phone. Ninety-five percent of the
conversations go like this: 'I just got out of class; I'll see you in the library in five minutes.'
Absent the phone, you'd have to make arrangements ahead of time; you'd have to think
ahead."

Herein lies another possible pathway to depression. The ability to plan resides in the
prefrontal cortex (PFC), the executive branch of the brain. The PFC is a critical part of the
self-regulation system, and it's deeply implicated in depression, a disorder increasingly seen
as caused or maintained by unregulated thought patterns--lack of intellectual rigor, if you
will. Cognitive therapy owes its very effectiveness to the systematic application of critical
thinking to emotional reactions. Further, it's in the setting of goals and progress in working
toward them, however mundane they are, that positive feelings are generated. From such
everyday activity, resistance to depression is born.
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What's more, cell phones--along with the instant availability of cash and almost any
consumer good your heart desires--promote fragility by weakening self-regulation. "You get
used to things happening right away," says Carducci. You not only want the pizza now, you
generalize that expectation to other domains, like friendship and intimate relationships. You
become frustrated and impatient easily. You become unwilling to work out problems. And so
relationships fail--perhaps the single most powerful experience leading to depression.

FROM SCRUTINY TO ANXIETY ... AND BEYOND

The 1990s witnessed a landmark reversal in the traditional patterns of psychopathology.
While rates of depression rise with advancing age among people over 40, they're now
increasing fastest among children, striking more children at younger and younger ages.

In his now-famous studies of how children's temperaments play out, Harvard psychologist
Jerome Kagan has shown unequivocally that what creates anxious children is parents
hovering and protecting them from stressful experiences. About 20 percent of babies are born
with a high-strung temperament. They can be spotted even in the womb; they have fast
heartbeats. Their nervous systems are innately programmed to be overexcitable in response to
stimulation, constantly sending out false alarms about what is dangerous.

As infants and children this group experiences stress in situations most kids find
unthreatening, and they may go through childhood and even adulthood fearful of unfamiliar
people and events, withdrawn and shy. At school age they become cautious, quiet and
introverted. Left to their own devices they grow up shrinking from social encounters. They
lack confidence around others. They're easily influenced by others. They are sitting ducks for
bullies. And they are on the path to depression.

While their innate reactivity seems to destine all these children for later anxiety disorders,
things didn't turn out that way. Between a touchy temperament in infancy and persistence of
anxiety stand two highly significant things: parents. Kagan found to his surprise that the
development of anxiety was scarcely inevitable despite apparent genetic programming. At
age 2, none of the overexcitable infants wound up fearful if their parents backed off from
hovering and allowed the children to find some comfortable level of accommodation to the
world on their own. Those parents who overprotected their children--directly observed by
conducting interviews in the home--brought out the worst in them.

A small percentage of children seem almost invulnerable to anxiety from the start. But the
overwhelming majority of kids are somewhere in between. For them, overparenting can
program the nervous system to create lifelong vulnerability to anxiety and depression.

There is in these studies a lesson for all parents. Those who allow their kids to find a way to
deal with life's day-to-day stresses by themselves are helping them develop resilience and
coping strategies. "Children need to be gently encouraged to take risks and learn that nothing
terrible happens," says Michael Liebowitz, clinical professor of psychiatry at Columbia
University and head of the Anxiety Disorders Clinic at New York State Psychiatric Institute.
"They need gradual exposure to find that the world is not dangerous. Having overprotective
parents is a risk factor for anxiety disorders because children do not have opportunities to
master their innate shyness and become more comfortable in the world." They never learn to
dampen the pathways from perception to alarm reaction.
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Hothouse parenting undermines children in other ~ ways, too, says Anderegg. Being
examined all the time makes children extremely self-conscious. As a result they get less
communicative; scrutiny teaches them to bury their real feelings deeply. And most of all,
self-consciousness removes the safety to be experimental and playful. "If every drawing is
going to end up on your parents' refrigerator, you're not free to fool around, to goof up or
make mistakes," says Anderegg.

Parental hovering is why so many teenagers are so ironic, he notes. It's a kind of detachment,
"a way of hiding in plain sight. They just don't want to be exposed to any more scrutiny."

Parents are always so concerned about children having high self-esteem, he adds. "But when
you cheat on their behalf to get them ahead of other children"--by pursuing accommodations
and recommendations--"you just completely corrode their sense of self. They feel 'l couldn't
do this on my own.' It robs them of their own sense of efficacy." A child comes to think, "if I
need every advantage I can get, then perhaps there is really something wrong with me." A
slam dunk for depression.

Virginia's Portmann feels the effects are even more pernicious; they weaken the whole fabric
of society. He sees young people becoming weaker right before his eyes, more responsive to
the herd, too eager to fit in--less assertive in the classroom, unwilling to disagree with their
peers, afraid to question authority, more willing to conform to the expectations of those on
the next rung of power above them.

ENDLESS ADOLESCENCE

The end result of cheating childhood is to extend it forever. Despite all the parental pressure,
and probably because of it, kids are pushing back--in their own way. They're taking longer to
grow up.

Adulthood no longer begins when adolescence ends, according to a recent report by
University of Pennsylvania sociologist Frank E Furstenberg and colleagues. There is, instead,
a growing no-man's-land of postadolescence from 20 to 30, which they dub "early
adulthood." Those in it look like adults but "haven't become fully adult yet--traditionally
defined as finishing school, landing a job with benefits, marrying and parenting--because they
are not ready or perhaps not permitted to do so."

Using the classic benchmarks of adulthood, 65 percent of males had reached adulthood by the
age of 30 in 1960. By contrast, in 2000, only 31 percent had. Among women, 77 percent met
the benchmarks of adulthood by age 30 in 1960. By 2000, the number had fallen to 46
percent.

BOOM BOOM BOOMERANG

Take away play from the front end of development and it finds a way onto the back end. A
steady march of success through regimented childhood arranged and monitored by parents
creates young adults who need time to explore themselves. "They often need a period in
college or afterward to legitimately experiment--to be children," says historian Stearns.
"There's decent historical evidence to suggest that societies that allow kids a few years of

32



3
latitude and even moderate [rebellion] end up with healthier kids than societies that pretend
such impulses don't exist."

Marriage is one benchmark of adulthood, but its antecedents extend well into childhood. "The
precursor to marriage is dating, and the precursor to dating is playing," says Carducci. The
less time children spend in free play, the less socially competent they'll be as adults. It's in
play that we learn give and take, the fundamental rhythm of all relationships. We learn how
to read the feelings of others and how to negotiate conflicts. Taking the play out of childhood,
he says, is bound to create a developmental lag, and he sees it clearly in the social patterns of
today's adolescents and young adults, who hang around in groups that are more typical of
childhood. Not to be forgotten: The backdrop of continued high levels of divorce confuses
kids already too fragile to take the huge risk of commitment.

JUST WHOSE SHARK TANK IS IT ANYWAY?

The stressful world of cutthroat competition that parents see their kids facing may not even
exist. Or it exists, but more in their mind than in reality--not quite a fiction, more like a
distorting mirror. "Parents perceive the world as a terribly competitive place," observes
Anderegg. "And many of them project that onto their children when they're the ones who live
or work in a competitive environment. They then imagine that their children must be
swimming in a big shark tank, too."

"It's hard to know what the world is going to look like 10 years from now," says Elkind.
"How best do you prepare kids for that? Parents think that earlier is better. That's a natural
intuition, but it happens to be wrong."

What if parents have micromanaged their kids' lives because they've hitched their
measurement of success to a single event whose value to life and paycheck they have
frantically overestimated? No one denies the Ivy League offers excellent learning
experiences, but most educators know that some of the best programs exist at schools that
don't top the U.S. News and World Report list, and that with the right attitude--a Willingness
to be engaged by new ideas--it's possible to get a meaningful education almost anywhere.
Further, argues historian Stearns, there are ample openings for students at an array of
colleges. "We have a competitive frenzy that frankly involves parents more than it involves
kids themselves," he observes, both as a father of eight and teacher of many. "Kids are more
ambivalent about the college race than are parents ."

Yet the very process of application to select colleges undermines both the goal of education
and the inherent strengths of young people. "It makes kids sneaky," says Anderegg. Bending
rules and calling in favors to give one's kid a competitive edge is morally corrosive.

Like Stearns, he is alarmed that parents, pursuing disability diagnoses so that children can
take untimed SATs, actually encourage kids to think of themselves as sickly and fragile.
Colleges no longer know when SATs are untimed--but the kids know. "The kids know when
you're cheating on their behalf," says Anderegg, "and it makes them feel terribly guilty.
Sometimes they arrange to fail to right the scales. And when you cheat on their behalf, you
completely undermine their sense of self-esteem. They feel they didn't earn it on their own."
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In buying their children accommodations to assuage their own anxiety, parents are
actually locking their kids into fragility. Says the suburban teacher: "Exams are a fact of life.
They are anxiety-producing. The kids never learn how to cope with anxiety."

PUTTING WORRY IN ITS PLACE

Children, however, are not the only ones who are harmed by hyperconcem. Vigilance is
enormously taxing--and it's taken all the fun out of parenting. "Parenting has in some
measurable ways become less enjoyable than it used to be," says Stearns. "I find parents less
Willing to indulge their children's sense of time. So they either force-feed them or do things
for them."

Parents need to abandon the idea of perfection and give up some of the invasive control
they've maintained over their children. The goal of parenting, Portmann reminds, is to raise
an independent human being. Sooner or later, he says, most kids will be forced to confront
their own mediocrity. Parents may find it easier to give up some control if they recognize
they have exaggerated many of the dangers of childhood--although they have steadfastly
ignored others, namely the removal of recess from schools and the ubiquity of video games
that encourage aggression.

The childhood we've introduced to our children is very different from that in past eras,
Epstein stresses. Children no longer work at young ages. They stay in school for longer
periods of time and spend more time exclusively in the company of peers. Children are far
less integrated into adult society than they used to be at every step of the way. We've
introduced laws that give children many rights and protections--although we have allowed
media and marketers to have free access.

In changing the nature of childhood, Stearns argues, we've introduced a tendency to assume
that children can't handle difficult situations. "Middle-class parents especially assume that if
kids start getting into difficulty they need to rush in and do it for them, rather than let them
flounder a bit and learn from it. I don't mean we should abandon them," he says, "but give
them more credit for figuring things out." And recognize that parents themselves have created
many of the stresses and anxieties children are suffering from, without giving them tools to
manage them.

While the adults are at it, they need to remember that one of the goals of higher education is
to help young people develop the capacity to think for themselves.

Although we're well on our way to making kids more fragile, no one thinks that kids and
young adults are fundamentally more flawed than in previous generations. Maybe many will
"recover" from diagnoses too liberally slapped on to them. In his own studies of 14 skills he
has identified as essential for adulthood in American culture, from love to leadership, Epstein
has found that "although teens don't necessarily behave in a competent way, they have the
potential to be every bit as competent and as incompetent as adults."

Parental anxiety has its place. But the way things now stand, it's not being applied wisely.
We're paying too much attention to too few kids--and in the end, the wrong kids. As with the
girl whose parents bought her the Gestalt-defect diagnosis, resources are being expended for
kids who don't need them.
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There are kids who are worth worrying about--kids in poverty, stresses Anderegg. "We
focus so much on our own children," says Elkind, "It's time to begin caring about all
children."

RELATED ARTICLE: A dangerous new remedy for anxiety.

Of all the disorders now afflicting young people, perhaps most puzzling is self-injury--
deliberate cutting, cigarette-burning or other repetitive mutilation of body tissue. No one
knows whether it's a sudden epidemic or has been rising gradually, but there appears to be an
absolute increase in occurrence: "It has now reached critical mass and is on all our radar
screens," says Russ Federman, director of counseling at the University of Virginia.

It's highly disturbing for a student to walk into a dorm room and find her roommate
meticulously slicing her thighs with a shard of glass or a razor. But it may be the emblematic
activity of the psychically shielded and overly fragile. People "do it to feel better. It's an
impulsive act done to regulate mood," observes Armando Favazza, author of Bodies Under
Siege: Self Mutilation in Psychiatry and Culture.

It's basically a very effective "home remedy" for anxiety, states Chicago psychiatrist Arthur
Neilsen, who teaches at Northwestern University. People who deliberately hurt themselves--
twice as many women as men--report "it's like popping a balloon." There's an immediate
release of tension. It also serves an important defense--distraction--stresses Federman. "In the
midst of emotional turmoil, physical pain helps people disconnect from the turmoil." But the
effect is very short-lived.

Self-harm reflects young people's inability to find something that makes them feel fully alive.
Earlier generations sought meaning in movements of social change or intellectual
engagement inside and outside the classroom. "But young people are not speaking up or
asking questions in the classroom," reports John Portmann, professor of religious studies at
the University of Virginia and author of Bad for Us: The Lure of Self-Harm. It may be that
cutting is their form of protest. So constrained and stressed by expectations, so invaded by
parental control, they have no room to turn--except against themselves.--HEM

RELATED ARTICLE: Un-advice for parents: Chill out! If you're not having fun, you may be
pushing your kids too hard.

* Never invest more in an outcome than your child does.

* Allow children of all ages time for free play. It's a natural way to learn regulation, social
skills and cognitive skills.

* Be reasonable about what is dangerous and what is not. Some risk-taking is healthy.

* Don't overreact to every bad grade or negative encounter your child has. Sometimes
discomfort is the appropriate response to a situation--and a stimulus to self-improvement.

* Don't be too willing to slap a disease label on your child at the first sign of a problem;
instead, spend some time helping your child learn how to deal with the problem.
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* Peers are important, but young people also need to spend time socializing with adults in
order to know how to be adults.

* Modify your expectations about child-raising in light of your child's temperament; the same
actions don't work with everyone.

* Recognize that there are many paths to success. Allow your children latitude--even to take a
year off before starting college.

* Don't manipulate the academic system on behalf of your child; it makes kids guilty and
doubtful of their own ability.

* Remember that the goal of child-rearing is to raise an independent adult. Encourage your
children to think for themselves, to disagree (respectfully) with authority, even to incur the
critical gaze of their peers.

My Unknown Friend
By Stephen Leacock

He stepped into the smoking compartment of the Pullman, where I was sitting alone.

He had on a long fur-lined coat, and he carried a fifty-dollar suit case that he put down on
the seat.

Then he saw me.

"Well! well!" he said, and recognition broke out all over his face like morning sunlight.

"Well! well!" I repeated.

"By Jove!" he said, shaking hands vigorously, "who would have thought of seeing you?"

"Who, indeed", I thought to myself.

He looked at me more closely.

"You haven't changed a bit", he said.

"Neither have you", said I heartily.

"You may be a /ittle stouter", he went on critically.

"Yes", I said, "a little; but you're stouter yourself.

This of course would help to explain away any undue stoutness on my part.

"No", I continued boldly and firmly, "you look -just about the same as ever".

And all the time I was wondering who he was. I didn't know him from Adam; I couldn't
recall him a bit. I don't mean that my memory is weak. On the contrary, it is singularly tenacious.
True, I find it very hard to remember people's names, very often, too, it is hard for me to recall a
face, and frequently I fail to recall a person's appearance, and of course clothes are a thing one
doesn't notice. But apart from these details I never forget anybody, and I am proud of it. But when
it does happen that a name or face escapes me I never lose my presence of mind. I know just
how to deal with the situation. It only needs coolness and intellect, and it all comes right.

My friend sat down.

"It's a long time since we met", he said.

"A long time", I repeated with something of a note of sadness. I wanted him to feel that
I, too, had suffered from it.

"But it has gone very quickly".

"Like a flash", I assented cheerfully.

"Strange", he said, "how life goes on and we lose track of people, and things alter. I often
think about it. I sometimes wonder", he continued, "where all the old gang are gone to".
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"So do I", I said. In fact I was wondering about it at the very moment. I always
find in circumstances like these that a man begins sooner or later to talk of the "old gang" or
"the boys" or "the crowd". That's where the opportunity comes in to gather who he is.

"Do you ever go back to the old place?" he asked.

"Never", I said, firmly and flatly. This had to be absolute. I felt that once and for all the
"old place" must be ruled out of the discussion till I could discover where it was.

"No", he went on, "I suppose you'd hardly care to".

"Not now", I said very gently.

"I understand. I beg your pardon", he said, and there was silence for a few moments.

So far I had scored the first point. There was evidently an old place somewhere to which
I would hardly care to go. That was something to build on.

Presently he began again.

"Yes", he said. "I sometimes meet some of the old boys and they begin to talk of you and
wonder what you're doing".

"Poor things", I thought, but I didn't say it.

I knew it was time now to make a bold stroke; so I used the method that I always
employ. I struck in with great animation.

"Say!" I said, "where's Billy? Do you ever hear anything of Billy now?"

This is really a very safe line. Every old gang has a Billy in it.

"Yes", said my friend, "sure — Billy is ranching out in Montana. I saw him in Chicago
last spring, — weighed about two hundred pounds, — you wouldn't know him".

"No, I certainly wouldn't", 1 murmured to myself.

"And where's Pete?" I said. This was safe ground. There is always a Pete

"You mean Billy's brother", he said.

"Yes, yes, Billy's brother Pete. I often think of him".

"Oh", answered the unknown man, "old Pete's quite changed, — settled down
altogether". Here he began to chuckle, "Why, Pete's married!"

I started to laugh, too. Under these circumstances it is always supposed to be very funny
if a man has got married. The notion of old Peter (whoever he is) being married is presumed to
be simply killing. I kept on chuckling away quietly at the mere idea of it. I was hoping that I
might manage to keep on laughing till the train stopped. I had only fifty miles more to go. It's
not hard to laugh for fifty miles if you know how.

But my friend wouldn't be content with it.

"l often meant to write to you", he said, his voice falling to a confidential tone,
"especially when I heard of your loss".

I remained quiet. What had I lost? Was it money? And if so, how much? And why had I
lost it? I wondered if it had ruined me or only partly ruined me.

"One can never get over a loss like that", he continued solemnly.

Evidently I was plumb ruined. But I said nothing and remained under cover, waiting to
draw his fire.

"Yes", the man went on, "death is always sad".

Death! Oh, that was it, was it? I almost hiccoughed with joy. That was easy. Handling a
case of death in these conversations is simplicity itself. One has only to sit quiet and wait to find
out who is dead.

"Yes", | murmured, "very sad. But it has its other side, too".

"Very true, especially, of course, at that age".

"As you say at that age, and after such a life".

"Strong and bright to the last I suppose", he continued, very sympathetically.

"Yes", I said, falling on sure ground, "able to sit up in bed and smoke within a few days
of the end".
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"What", he said, perplexed, "did your grandmother" — My grandmother! That
was it, was it?

"Pardon me", 1 said provoked at my own stupidity; "When I say smoked, I mean able to
sit up and be smoked to, a habit she had, — being read to, and being smoked to, — only thing
that seemed to compose her — "

As I said this I could hear the rattle and clatter of the train running past the semaphores
and switch points and slacking to a stop.

My friend looked quickly out of the window.

His face was agitated.

"Great heavens!" he said, "that's the junction. I've missed my stop. I should have got out
at the last station. Say, porter", he called out into the alleyway, "how long do we stop here?"

"Just two minutes, sah", called a voice back. "She's late now, she's makin' up tahm!"

My friend had hopped up now and had pulled out a bunch of keys and was fumbling at
the lock of the suit case.

"I'll have to wire back or something", he gasped. "Confound this lock — my money's in
the suit case".

My one fear now was that he would fail to get off.

"Here", I said, pulling some money out of my pocket, "don't bother with the lock.
Here's money".

"Thanks", he said grabbing the roll of money out of my hand, — in his excitement he
took all that I had. — "T'll just have time".

He sprang from the train. I saw him through the window, moving toward the waiting-
room. He didn't seem going very fast.

I waited.

The porters were calling, "All abawd! All abawd". There was the clang of a bell, a hiss of
steam, and in a second the train was off.

"Idiot", I thought, "he's missed it"; and there was his fifty-dollar suit case lying on the
seat.

I waited, looking out of the window and wondering who the man was, anyway.

Then presently I heard the porter's voice again. He evidently was guiding someone
through the car.

"Ah looked all through the kyar for it, sah", he was saying.

"I left it in the seat in the car there behind my wife", said the angry voice of a stranger,
a well-dressed man who put his head into the door of the compartment.

Then his face, too, beamed all at once with recognition. But it was not for me. It was
for the fifty-dollar valise.

"Ah, there it is", he cried, seizing it and carrying it off.

I sank back in dismay. The "old gang!" Pete's marriage! My grandmother's death! Great
heavens! And my money! I saw it all; the other man was "making talk", too, and making it
with a purpose.

Stung!

And next time that I fall into talk with a casual stranger in a car, I shall not try to be quite
so extraordinarily clever.

(From the collection of stories "Behind the Beyond". 1913)
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<!-- saved from url=(0052)http://xroads.virginia.edu/~UG97/quilt/canfield.html -->The
Bedquilt

by Dorothy Canfield

Of all the Elwell family Aunt Mehetabel was certainly the most unimportant member. It was
in the old time New England days, when an unmarried woman was an old maid at twenty, at forty was
everyone's servant, and at sixty had gone through so much discipline that she could need no more in
the next world. Aunt Mehetabel was sixty-eight.

She had never for a moment known the pleasure of being important to anyone. Not that she was
useless in her brother's family; she was expected, as a matter of course, to take upon herself the most
tedious and uninteresting part of the household labors. On Mondays she accepted as her share the
washing of the men's shirts, heavy with sweat and stiff with dirt from the fields and from their own
hard-working bodies. Tuesdays she never dreamed of being allowed to iron anything pretty or even
interesting, like the baby's white dresses or the fancy aprons of her young lady nieces. She stood all
day pressing out a monotonous succession of dish-cloths and towels and sheets.

In preserving-time she was allowed to have none of the pleasant responsibility of deciding when
the fruit had cooked long enough, nor did she share in the little excitement of pouring the sweet-
smelling stuff into the stone jars. She sat in a corner with the children and stoned cherries incessantly,
or hulled strawberries until her fingers were dyed red.

The Elwells were not consciously unkind to their aunt, they were even in a vague way fond of
her; but she was so insignificant a figure in their lives that she was almost invisible to them. Aunt
Mehetabel did not resent this treatment; she took it quite as unconsciously as they gave it. It was to be
expected when one was an old maid dependent in a busy family. She gathered what crumbs of comfort
she could from their occasional careless kindnesses and tried to hide the hurt which even yet pierced
her at her brother's rough joking. In the winter when they all sat before the big hearth, roasted apples,
drank mulled cider, and teased the girls about their beaux and the boys about their sweethearts, she
shrank into a dusky comer with her knitting, happy if the evening passed with' out her brother saying,
with a crude sarcasm, "Ask your Aunt Mehetabel about the beaux that used to come a-sparkin' her!" or,
"Mehetabel, how was's when you was in love with Abel Cummings?" As a matter of fact, she had been
the same at twenty as at sixty, a mouselike little creature, too shy for anyone to notice, or to raise her
eyes for a moment and wish for a life of her own.

Her sister-in-law, a big hearty housewife, who ruled indoors with as autocratic a sway as did her
husband on the farm, was rather kind in an absent, offhand way to the shrunken little old woman, and
it was through her that Mehetabel was able to enjoy the one pleasure of her life. Even as a girl she had
been clever with her needle in the way of patching bedquilts. More than that she could never learn to
do. The garments which she made for herself were lamentable affairs, and she was humbly grateful for
any help in the bewildering business of putting them together. But in patchwork she enjoyed a tepid
importance. She could really do that as well as anyone else. During years of devotion to this one art
she had accumulated a considerable store of quilting patterns. Sometimes the neighbors would send
over and ask "Miss Mehetabel" for the loan of her sheaf-of-wheat design, or the double-star pattern. It
was with an agreeable flutter at being able to help someone that she went to the dresser, in her bare
little room under the eaves, and drew out from her crowded portfolio the pattern desired.

She never knew how her great idea came to her. Sometimes she thought she must have dreamed
it, sometimes she even wondered reverently, in the phraseology of the weekly prayer-meeting, if it had
not been "sent" to her. She never admitted to herself that she could have thought of it without other
help. It was too great, too ambitious, too lofty a project for her humble mind to have conceived. Even
when she finished drawing the design with her own fingers, she gazed at it incredulously, not daring to
believe that it could indeed be her handiwork. At first it seemed to her only like a lovely but unreal
dream. For a long time she did not once think of putting an actual quilt together following that pattern,
even though she herself had invented it. It was not that she feared the prodigious effort that would be
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needed to get those tiny, oddly shaped pieces of bright-colored material sewed together with the
perfection of fine workmanship needed. No, she thought zestfully and eagerly of such endless effort,
her heart uplifted by her vision of the mosaic beauty of the whole creation as she saw it, when she shut
her eyes to dream of it—that complicated, splendidly difficult pattern—good enough for the angels in
heaven to quilt.

*

But as she dreamed, her nimble old fingers reached out longingly to turn her dream into reality.
She began to think adventurously of trying it out—it would perhaps not be too selfish to make one
square—just one unit of her design to see how it would look. She dared do nothing in the household
where she was a dependent, without asking permission. With a heart full of hope and fear thumping
furiously against her old ribs, she approached the mistress of the house on churning-day, knowing with
the innocent guile of a child that the county woman was apt to be in a good temper while working over
the flagrant butter in the cool cellar.

Sophia listened absently to her sister-in-law's halting petition. "Why, yes, Mehetabel," she said,
leaning far down into the huge chum for the last golden morsels—"why, yes, start another quilt if you
want to. ['ve got a lot of pieces from the spring sewing that will work in real good." Mehetabel tried
honestly to make her see that this would be no common quilt, but her limited vocabulary and her
emotion stood between her and expression. At last Sophia said, with a kindly impatience: "Oh, there!
Don't bother me. I never could keep track of your quiltin' patterns, anyhow. I don't care what pattern
you go by."

Mehetabel rushed back up the steep attic stairs to her room, and in a joyful agitation began
preparations for the work of her life. Her very first stitches showed her that it was even better than she
hoped. By some heaven-sent inspiration she had invented a pattern beyond which no patchwork quilt
could go.

She had but little time during the daylight hours filled with the incessant household drudgery.
After dark she did not dare to sit up late at night lest she bum too much candle. It was weeks before the
little square began to show the pattern. Then Mehetabel was in a fever to finish it. She was too
conscientious to shirk even the smallest part of her share of the housework, but she rushed through it
now so fast that she was panting as she climbed the stairs to her little room. Every time she opened the
door, no matter what weather hung out. side the one small window, she always saw the little room
flooded with sunshine. She smiled to herself as she bent over the innumerable scraps of cotton cloth on
her work table. Already—to her—they were ranged in orderly, complex, mosaic beauty.

Finally she could wait no longer, and one evening ventured to bring her work down beside the
fire where the family sat, hoping that good fortune would give her a place near the tallow candles on
the mantelpiece. She had reached the last corner of that first square and her needle flew in and out, in
and out, with nervous speed. To her relief no one noticed her. By bedtime she had only a few more
stitches to add.

As she stood up with the others, the square fell from her trembling old hands and fluttered to the
table. Sophia glanced at it carelessly. "Is that the new quilt you said you wanted to start?" she asked,
yawning "Looks like a real pretty pattern. Let's see it."

Up to that moment Mehetabel had labored in the purest spirit of selfless adoration of an ideal.
The emotional shock given her by Sophia's cry of admiration as she held the work towards the candle
to examine it, was as much astonishment as joy to Mehetabel.

"Land's sakes!" cried her sister-in-law. "Why, Mehetabel Elwell, where did you git that pattern?"

"I made it up," said Mehetabel. She spoke quietly but she was trembling.

"No!" exclaimed Sophia. "Did you! Why, I never seen such a pat tern in my life. Girls, come
here and see what your Aunt Mehetabel is doing."

The three tall daughters turned back reluctantly from the stairs. "I never could seem to take much
interest in patchwork quilts," said one. Already the old-time skill born of early pioneer privation and
the craving for beauty, had gone out of style.

"No, nor I neither!" answered Sophia. "But a stone image would take an interest in this pattern.
Honest, Mehetabel, did you really think of it yourself?" She held it up closer to her eyes and went on,
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"And how under the sun and stars did you ever git your courage up to start in a’making it? Land! Look
at all those tiny squinchy little seams! Why, the wrong side ain't a thing but seams! Yet the good side's
just like a picture, so smooth you'd think 'twas woven that way. Only nobody could."

The girls looked at it right side, wrong side, and echoed their mother's exclamations. Mr. Elwell
himself came over to see what they were discussing. "Well, I declare!" he said, looking at his sister
with eyes more approving than she could ever remember. "I don't know a thing about patchwork quilts,
but to my eye that beats old Mis' Andrew's quilt that got the blue ribbon so many times at the County
Fair."

As she lay that night in her narrow hard bed, too proud, too excited to sleep, Mehetabel's heart
swelled and tears of joy ran down from her old eyes.

The next day her sister-in-law astonished her by taking the huge pan of potatoes out of her lap
and setting one of the younger children to peeling them. "Don't you want to go on with that quiltin'
pattern?" she said. "I'd kind o' like to see how you're goin' to make the grapevine design come out on
the corner."

For the first time in her life the dependent old maid contradicted her powerful sister-in-law.
Quickly and jealously she said, "It's not a grape-vine. It's a sort of curlicue I made up."

"Well, it's nice looking anyhow," said Sophia pacifyingly. "I never could have made it up."

By the end of the summer the family interest had risen so high that Mehetabel was given for
herself a little round table in the sitting room, for her, where she could keep her pieces and use odd
minutes for her work. She almost wept over such kindness and resolved firmly not to take advantage of
it. She went on faithfully with her monotonous housework, not neglecting a corner. But the atmosphere
of her world was changed. Now things had a meaning. Through the longest task of washing milk-pans,
there rose a rainbow of promise. She took her place by the little table and put the thimble on her
knotted, hard finger with the solemnity of a priestess performing a rite.

She was even able to bear with some degree of dignity the honor of having the minister and the
minister's wife comment admiringly on her great project. The family felt quite proud of Aunt
Mehetabel as Minister Bowman had said it was work as fine as any he had ever seen, "and he didn't
know but finer!" The remark was repeated verbatim to the neighbors in the following weeks when they
dropped in and examined in a perverse Vermontish silence some astonishingly difficult tour de force
which Mehetabel had just finished.

The Elwells especially plumed themselves on the slow progress of the quilt. "Mehetabel has been
to work on that corner for six weeks, come Tuesday, and she ain't half done yet," they explained to
visitors. They fell out of the way of always expecting her to be the one to run on errands, even for the
children. "Don't bother your Aunt Mehetabel," Sophia would call. "Can't you see she's got to a ticklish
place on the quilt?" The old woman sat straighter in her chair, held up her head. She was a part of the
world at last. She joined in the conversation and her remarks were listened to. The children were even
told to mind her when she asked them to do some service for her, although this she ventured to do but
seldom.

One day some people from the next town, total strangers, drove up to the Elwell house and asked
if they could inspect the wonderful quilt which they had heard about even down in their end of the
valley. After that, Mehetabel's quilt came little by little to be one of the local sights. No visitor in town,
whether he knew the Elwells or not, went away without having been to look at it. To make her
presentable to strangers, the Elwells saw to it that their aunt was better dressed than she had ever been
before. One of the girls made her a pretty little cap to wear on her thin white hair.

A year went by and a quarter of the quilt was finished. A second year passed and half was done.
The third year Mehetabel had pneumonia and lay ill for weeks and weeks, horrified by the idea that
she might die before her work was completed. A fourth year and one could really see the grandeur of
the whole design. In September of the fifth year, the entire family gathered around her to watch
eagerly, as Mehetabel quilted the last stitches. The girls held it up by the four comers and they all
looked at it in hushed silence.

Then Mr. Elwell cried as one speaking with authority, "By ginger! That's goin' to the County
Fair!"
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Mehetabel blushed a deep red. She had thought of this herself, but never would have spoken
aloud of it.

"Yes indeed!" cried the family. One of the boys was dispatched to the house of a neighbor who
was Chairman of the Fair Committee for their village. He came back beaming, "Of course he'll take it.
Like's not it may git a prize, he says. But he's got to have it right off because all the things from our
town are going tomorrow morning."

Even in her pride Mehetabel felt a pang as the bulky package was carried out of the house. As
the days went on she felt lost. For years it had been her one thought. The little round stand had been
heaped with litter of bright-colored scraps. Now it was desolately bare. One of the neighbors who took
the long journey to the Fair reported when he came back that the quilt was hung in a good place in a
glass case in "Agricultural Hall." But that meant little to Mehetabel's ignorance of everything outside
her brother's home. She drooped. The family noticed it. One day Sophia said kindly, "You feel sort o'
lost without the quilt, don't you, Mehetabel?"

"They took it away so quick!" she said wistfully. "I hadn't hardly had one good look at it
myself."

The Fair was to last a fortnight. At the beginning of the second week Mr. Elwell asked his sister
how early she could get up in the morning.

"I dunno. Why?" she asked.

"Well, Thomas Ralston has got to drive to West Oldton to see a lawyer. That's four miles beyond
the Fair. He says if you can git up so's to leave here at four in the morning he'll drive you to the Fair,
leave you there for the day, and bring you back again at night." Mehetabel's face turned very white.
Her eyes filled with tears. It was as though someone had offered her a ride in a golden chariot up to the
gates of heaven. "Why, you can't mean it!" she cried wildly. Her brother laughed. He could not meet
her eyes. Even to his easy-going unimaginative indifference to his sister this was a revelation of the
narrowness of her life in his home. "Oh, 'tain't so much—just to go to the Fair," he told her in some
confusion, and then "Yes, sure I mean it. Go git your things ready, for it's tomorrow morning he wants
to start."

A trembling, excited old woman stared all that night at the rafters. She who had never been more
than six miles from home—it was to her like going into another world. She who had never seen
anything more exciting than a church supper was to see the County Fair. She had never dreamed of
doing it. She could not at all imagine what it would be like.

The next morning all the family rose early to see her off. Perhaps her brother had not been the
only one to be shocked by her happiness. As she tried to eat her breakfast they called out conflicting
advice to her about what to see. Her brother said not to miss inspecting the stock, her nieces said the
fancywork was the only thing worth looking at, Sophia told her to be sure to look at the display of
preserves. Her nephews asked her to bring home an account of the trotting races.

%

The buggy drove up to the door, and she was helped in. The family ran to and fro with blankets,
woolen tippet, a hot soapstone from the kitchen range. Her wraps were tucked about her. They all
stood together and waved goodby as she drove out of the yard. She waved back, but she scarcely saw
them. On her return home that evening she was ashy pale, and so stiff that her brother had to lift her
out bodily. But her lips were set in a blissful smile. They crowded around her with questions until
Sophia pushed them all aside. She told them Aunt Mehetabel was too tired to speak until she had had
her supper. The young people held their tongues while she drank her tea, and absent-mindedly ate a
scrap of toast with an egg. Then the old woman was helped into an easy chair before the fire. They
gathered about her, eager for news of the great world, and Sophia said, "Now, come Mehetabel, tell us
all about it!"

Mehetabel drew a long breath. "It was just perfect!" she said. "Finer even than I thought. They've
got it hanging up in the very middle of a sort o' closet made of glass, and one of the lower corners is
ripped and turned back so's to show the seams on the wrong side."

"What?" asked Sophia, a little blankly.
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"Why, the quilt!" said Mehetabel in surprise. "There are a whole lot of other ones in that room,
but not one that can hold a candle to it, if [ do say it who shouldn't. I heard lots of people say the same
thing. You ought to have heard what the women said about that corner, Sophia. They said—well, I'd be
ashamed to tell you what they said. I declare if I wouldn't!"

Mr. Elwell asked, "What did you think of that big ox we've heard so much about?"

"I didn't look at the stock," returned his sister indifferently. She turned to one of her nieces. "That
set of pieces you gave me, Maria, from your red waist, come out just lovely! I heard one woman say
you could 'most smell the red roses."

"How did Jed Burgess' bay horse place in the mile trot?" asked Thomas.

"I didn't see the races."

"How about the preserves?" asked Sophia.

"I didn't see the preserves," said Mehetabel calmly.

Seeing that they were gazing at her with astonished faces she went on, to give them a reasonable
explanation, "You see I went right to the room where the quilt was, and then I didn't want to leave it. It
had been so long since I'd seen it. I had to look at it first real good myself, and then I looked at the
others to see if there was any that could come up to it. Then the people begun comin' in and I got so
interested in hearin' what they had to say I couldn't think of goin' anywheres else. I ate my lunch right
there too, and I'm glad as can be I did, too; for what do you think?"—she gazed about her with
kindling eyes. "While I stood there with a sandwich in one hand, didn't the head of the hull concern
come in and open the glass door and pin a big bow of blue ribbon right in the middle of the quilt with a
label on it, 'First Prize."

There was a stir of proud congratulation. Then Sophia returned to questioning, "Didn't you go to
see anything else?"

"Why, no," said Mehetabel. "Only the quilt. Why should I?"

She fell into a reverie. As if it hung again before her eyes she saw the glory that shone around the
creation of her hand and brain. She longed to make her listeners share the golden vision with her. She
struggled for words. She fumbled blindly for unknown superlatives. "I tell you it looked like—" she
began, and paused.

Vague recollections of hymnbook phrases came into her mind. They were the only kind of poetic
expression she knew. But they were dismissed as being sacrilegious to use for something in real life.
Also as not being nearly striking enough.

Finally, "I tell you it looked real good," she assured them and sat staring into the fire, on her tired
old face the supreme content of an artist who has realized his ideal.
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WJIN BBITIOJIHSIOTCS B MUCBbMEHHOM (hopMe Ha KOMIIbIOTEpE.

[Ipu HE0OXO0IMMOCTH MPeTyCMATPUBAETCS YBEIIMYEHUE BPEMEHU /171l TIOJrOTOBKU OTBETA.

ITponierypa npoBeaeHHs MPOMEKYTOUHOM aTTecTaly JUis 00y4yaroIlMXCsl yCTaHABJIMBAETCS C
y4ETOM MX MHIMBHUIYaJTbHBIX NCHX0(H3muecKkux ocoOeHHOCTeH. [IpoMexyTouHast aTTecTauss MOXKeT
IIPOBOJUTHCS B HECKOJIBKO ITAIOB.

[Ipy mnpoBeneHHMU NpPOIEAYPbl OLIEHUBAHUS pPE3YyJbTAaTOB OOYy4YEHHs IpeaycMaTpuBaeTcCs
UCTOJIb30BaHUE TEXHUYECKHX CPEACTB, HEOOXOIUMBIX B CBSI3U C MHAMBHYaJbHBIMH OCOOCHHOCTSIMU
oOyyarommxcs. OTH CpeICcTBAa MOTYT OBITh TIPEJIOCTABICHBI YHUBEPCHTETOM, WJIA MOTYT
HCTIOJIb30BaThCSl COOCTBEHHBIE TEXHUUYECKHE CPEJICTBA.

[IpoBenenue npoueaypsl OLIEHUBAHUS PE3yIbTaTOB OOYyYEHHUS TOMYCKAETCs C MCIOJb30BaHUEM
JUCTAHIIMOHHBIX 00pa30BaTENbHBIX TEXHOIOIHH.

OOecneunBaeTcs AOCTYN K HHGOPMAIMOHHBIM W OuOmmorpaduyeckuM pecypcam B CETH
WHTepHeT 11 Kaxkoro odydarouierocs B popMax, alaiTUPOBAHHBIX K OTPaHUYEHUSAM UX 370POBbS U
BOCHPUATHS UH(POPMALIUU:

® s clenblX M caaboBUAALIMX: B Ie4aTHOW (opMe yBETUYEHHBIM HIpUPTOM, B (dopme
AIIEKTPOHHOTO JIOKyMEHTa, B (hopme ayanodaiina.

® JUIs TIIyXUX U caa0oCcbIIIaluX: B IeyaTHol Gpopme, B popMe 37IeKTPOHHOIO TOKYMEHTA.

® i 00yYaIOMIMXCS ¢ HAPYIICHUSIMH OTIOPHO-JBUTATEILHOTO armapara: B rne4atHou ¢opme, B
(dbopMe 3IEeKTPOHHOTO JOKYMEHTa, B (hopMe ayauodaiina.

VueOHbIE ayauropun sl BCEX BHIOB KOHTAaKTHOM M CaMOCTOSITEILHOMN pa6OTBI, Hay4Hast

OMOIMOTEKA M HHBIE INOMCIICHUA JId 06yqu1/151 OCHaIlI€HbI CIICHHAJIbHBIM O6OPYHOB3HH€M u
y‘le6HBIMI/I MCCTaMHU C TCXHUYCCKUMU CPCIACTBAMU O6y‘IeHI/I$[Z
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® IS CHENbIX U CIa0OBUIAIINX: YCTPOWCTBOM Ul CKaHUPOBAHMS M YTEHUs ¢ Kamepoil SARA
CE; nucnineem bpaiing PAC Mate 20; npuntepom bpaitng EmBraille ViewPlus;

® ISl TIIyXUX M CIa0OCTBIIIANINX: aBTOMATH3HMPOBAHHBIM pabOYUM MECTOM Ul JIIOJIeH C
HapyLIeHUEM CiIyXa U cIa0O0CIHbIIalX; aKyCTHUECKUN YCUIIUTENb U KOJIOHKH;

® 11 OOy4YaroUMXCs C HapYUICHUSMH OINOPHO-JBUraTeIbHOIO ammapara: IepeaBHKHBIMHU,
peryiupyeMbiMu 3proHomudeckumu naptamMmu CH-1; KOMOBIOTEpHON TEXHUKOW CO CIEIUaIbHbIM
POTPaMMHBIM 00€CTIeUeHHEM.

9. MeToanueckue MaTepuasbl
9.1. IlnaHbl CEMMHAPCKUX 3aHATHH

Oo0pa3ubl NJIAHOB NPAKTUYECKUX 3aHATHI

3.1.1.1 IIpaktuyeckoe 3ansaTHe Ne 1-9. [lepeBoa 001eCTBEHHO-TIOJIUTHYECKUX
TeKcTOB. (18 yacoB)

3.1.1.2 OcHoBHbI€e IPOOJIEMBbI

@OyHKIIMOHANbHAS SKBUBAJCHTHOCTh U CIIOCOOBI €€ JOCTIDKEHHsSI M oueHKH. OcoOeHHOCTH
ra3zeTHO-yOnmuucTHyeckoro crwist. CrocoObl Tepeauu peajiuii, UMEH COOCTBEHHBIX,
ab0peBHaTyp; KyJIbTYpPHO-OOYCIIOBICHHBIE S3JEMEHTHI Ta3eTHO-ITyOIUITUCTHYECKOTO CTHJIS.
MaccoBasi KyJabTypa W Ta3eTHO-IYOJUIIMCTUYCCKUNA CTHIb. Ba)KHOCTh OOIIEKYJIbTYPHBIX
(OHOBBIX 3HaHWMU TpH padoTe C MyOJIMIUCTUYECKUMH TeKCTaMH. JlOIDKHOCTH, 3BaHWS,
TUTYJBL: <JIOXKHBIE JPY3bsl» TEPEBOMYMKA B PYCCKOW W aAHIVIMKACKON IOJHUTHYECKOM
HOMeHKatype. OCOOEGHHOCTM TOCTPOCHHsI Ta3eTHBIX CTareil B  aHIVIOSN3BIYHBIX U
PYCCKOSI3BIYHOM KYJIbTYpPaXx.

PaspaTounslil maTepuain

Your Mother's Maiden Name
A Nation of Wimps

Hating America

Kid Power

The Failed Experiment

The Cafeteria Crusader
Yemeni Voices

Bear Essentials

The Moral Dimensions

Thanks To My Cancer

Jluteparypa

1. Anekcanaposa, 3.E. CiioBapb CHHOHUMOB pyCCKOTO f3bIKa. - M., 2003. - 564 c.

2. Kpacnos, K.B. AHrno-pycckuil cioBaphb “I0XKHBIX Apy3eil nepesoaunka’” - M., 2004. - 80
C.

3. Tams, H. fI. CnoBo xuBoe 1 MepTBoe: 0T “Manenbkoro npuHna” a0 “Kopabist xypakos”.
- M., 2001. - 368 c.
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Kazakosa, T. A. [Ipaktuueckue ocHoBbI mepeBoja. - CI10., 2002. - 319 c.

Mrosnep, B. K. HoBslit pyccko-anrnuiickuii ciioBaps. - M., 2005. - 638 c.

4
5
6. Hosblit OomnbII0i aHTO-pyccKuii ciaoBaps. B 3 T. - M.: 1999
7. Combinatory Dictionary of English. JIto6oe n3nanue.

8. Longman Dictionary of Contemporary English. © 1978, 2001. - 1668 c.
9. Macmillan English Dictionary for Advanced Learners. © 2002. - 1692 c.
10. Oxford Russian Dictionary. [Tocnennee nznanue.

11. Wells, J. C. Longman Pronunciation Dictionary. Third edition. © 1978, 2001. - 870 c.

1. Mupawm, I'.3. IlepeBoansie kapTunku. [Ipodeccus: nepeBonunk. - Kues, 2001.
[Tanmaxxuenko, I1. P. Mol HecucTtematnueckuii ciioBapb. - M., 2003.

Longman Dictionary of Language and Culture. [locnennee usnanue.

Longman Phrasal Verbs Dictionary. JIro6oe nznanue.

2

3

4. Longman Language Activator. JIto6oe nu3nanue.

5

6. Oxford Idioms Dictionary for Learners of English. © 2004.
7

The Wordsworth Dictionary of Synonyms and Antonyms. © 1998.

3.1.1.3 IIpakrtnyeckoe 3ansitue Ne 10-18. [lepeBoa HAyYHBIX (JIMHIBHCTHYECKHUX)
TeKcTOB. (18 yacon)

3.1.1.4 OcHoBHBIE IPOOIEMBI

@OyHKIMOHAIbHAS SKBUBAJIEHTHOCTD U CIIOCOOBI €€ JOCTUKEHUS U OLleHKU. OCOOEHHOCTH
HAy4HOTr'O CTUJIS B AHIVIOA3BIYHON M PyCCKOM KyJbTypaxX. BbIcOkasi TepMUHOIOTHYECKast
HACBIIIEHHOCTh COBPEMEHHBIX HAYYHBIX TEKCTOB. TE€PMUHBI-HEOJIOTU3MBI.
Me:XIMCUUIUIMHAPHOCTh HAyKH aHIVIOA3BIYHBIX CTPaH, €€ BIMSIHUE HA HAyYHBIH AUCKYPC.
TepMuHBI; KIMIIUPOBAHHBIE 00OPOTHI, XapaKTepHbIE JJI1 HAYYHOTO CTUJIS; IEPEBO LIUTAT.

Pa3gaTounslil MmaTepual

Carving Up Meaning

History of Translation Theory

How Languages Influence Each Other

Speech and the factors involved therein

Speech Development, Perception and Production
Language Defined

Russian Aspect At Your Fingertips

the case against capitalism

Jluteparypa
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Anekcanaposa, 3.E. CioBapb CHHOHMMOB pyccKOro si3bika. - M., 2003. - 564 c.

Kpacnos, K.B. AHrno-pycckuii ciioBapp “JIOXKHBIX Apy3eil nepeBoguuka’” - M., 2004. - 80
c.

Kazakosa, T. A. IIpaktuueckue ocHoBBI epeBoja. - CI16., 2002. - 319 c.

Mromnep, B. K. HoBblii pyccko-anrnuiickuii cinoBaps. - M., 2005. - 638 c.

Hogerit 607611101 aHTIO0-pyCcCcKuii cnoBapb. B 3 1. - M.: 1999

Longman Dictionary of Contemporary English. © 1978, 2001. - 1668 c.

Macmillan English Dictionary for Advanced Learners. © 2002. - 1692 c.

Oxford Russian Dictionary. [Tocnennee usnanue.

Wells, J. C. Longman Pronunciation Dictionary. Third edition. © 1978, 2001. - 870 c.

Longman Dictionary of Language and Culture. [locnennee usnanue.
Longman Language Activator. JIto6oe n3ganue.

Longman Phrasal Verbs Dictionary. JIro6oe nznanue.

McCutcheon, M. Descriptionary. © 1992, 2000.

Oxford Idioms Dictionary for Learners of English. © 2004.

The Wordsworth Dictionary of Synonyms and Antonyms. © 1998.

3.1.1.5 IIpaktTnyeckoe 3anstue Ne 19-27. [lepeBoa Xya0:KeCTBEHHBIX TeKCTOB. (18
4acoB)

3.1.1.6 OcHoBHbIe PoOIEMBbI

3.1.1.7 MdyHKHHOHAJBbHAS IKBHUBAJIEHTHOCTDH M CIIOCO0OBI e¢ TIOCTHKEHHUS U OLEHKH.
Oco0ble TPYAHOCTH XYy/10KeCTBEHHOT'0 NePeBO/Ia: NepeBo/] apXau3MoB,
HCTOPU3MOB, KAJIaMOYPOB, AKTYaJM30BAHHBIX MeTad)op, CTUXOTBOPHBIX
BCTAaBOK, AJUIIO3M i, Ilepe1aya KOHHOTAIMN TeKCTa. ABTOPCKHMA CTHJIb.

PaspgaTounslil MmaTepual

H.H. Munro: Louise

James Thurber: The Macbeth Murder Mystery
Stephen Leacock: My Unknown Friend
Dorothy Canfield: The Bedquilt

Anthony Field: Dagger Doom

Roger Zelazny: Divine Madness

Terry Pratchett: The Unadulterated Cat

G.K. Chesterton: The Innocence of Father Brown (;11000i1 pacckas)

Jluteparypa
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Anekcanaposa, 3.E. CioBapb CHHOHMMOB pyccKOro si3bika. - M., 2003. - 564 c.

Kpacnos, K.B. AHrno-pycckuii ciioBapp “JIOXKHBIX Apy3eil nepeBoguuka’” - M., 2004. - 80
c.

Bnaxos, C., ®nopun, C. HenepeBoaumoe B niepeBojie. - M., 2006. - 447 c.

I"ane, H. 51. CnoBo xkuBoe u MepTBOE: OT “Manenpkoro npuHia’ 1o “Kopabns gypako”.
- M., 2001. - 368 c.

Kazakoga, T. A. [Ipaktuueckue ocHoBbI iepeBoja. - CI10., 2002. - 319 c.
Mrosnep, B. K. HoBslit pyccko-anrinuiickuii ciioBaps. - M., 2005. - 638 c.
HoBblit GomnbIoit anrmo-pycckuii cioBaps. B 3 1. - M.: 1999
Combinatory Dictionary of English. JIro6oe n3nanue.

Longman Dictionary of Contemporary English. © 1978, 2001. - 1668 c.

. Macmillan English Dictionary for Advanced Learners. © 2002. - 1692 c.

. Oxford Russian Dictionary. [Tocneanee usnanue.

. Thorne, T. Dictionary of Contemporary Slang. - Lnd., 2005. - 494 c.

. Wells, J. C. Longman Pronunciation Dictionary. Third edition. © 1978, 2001. - 870 c.

Kazakona, T.A. XynoxxecTBeHHbIN NEepeBO/: B mouckax uctunsl. - CII6., 2006.

Longman Dictionary of Language and Culture. [locnennee usnanue.

. Longman Language Activator. JIto6oe nznanue.

. Longman Phrasal Verbs Dictionary. JIro6oe n3nanue.

. McCutcheon, M. Descriptionary. © 1992, 2000.

. Oxford Idioms Dictionary for Learners of English. © 2004.

. The Wordsworth Dictionary of Synonyms and Antonyms. © 1998.
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[Ipunoxxenue 1. AHHOTaLUA
paboueil mporpaMMsbl AUCLUIIIIHHBL

AHHOTALIMSA PABOYEH NPOT'PAMMBI JIJUCHUILJIAHBI

)Incm/m.]mna «HpaKTl/lquKHﬁ KYpC nnepesoja ¢ nepBoro HHOCTPAHHOI'O A3BIKA»

HCHLIO Kypca ABJIACTCA HAYYUTb CTYACHTOB aJICKBATHO NIEPEAaBaATL COACPKATCIIbHBIC U (I)OpMaJ'IBHLIe

0COOEHHOCTH TEKCTOB Ha aHTJIMHCKOM SI3BIKE CPEICTBAMH PYCCKOTO SI3bIKA.

33)13‘-161\/’1 Kypca HBJKCTCA OaTb CTYACHTAM IIPAKTUYCCKHEC HABBIKKM IIPUMCHCHUA OIPCACIIATD

(GYHKIIMOHATBHBINA CTUIIb HCXOJIHOTO TEKCTa, OMpPENesITh MPoOIeMHbIe YUaCTKU U HaXOuTh Hanbosee

MPpUEMIIEMbIC BAPHUAHTEI IIEPCBOJId TECKCTOB HA py'CCKI/Iﬁ A3BIK.

B pe3yibraTe 0cBOSHUS TUCIUTIIMHBI 00yYaONUICS JTOJDKEH:
3name:

1.

Nk

0COOEHHOCTH JINTEPAaTYpHOTO s3bIKA 110 CpPaBHEHHIO CO CIIOHTAaHHOW YCTHOH WU
HeoOpabOTaHHOM NMCEMEHHOW PEYbIO;

OCHOBHBIE (DYHKIIMOHAJIbHBIE CTHIIN U )KaHPBI POJTHOTO U HHOCTPAHHOTO SI3BIKA;

OCHOBHBIE TIPUHIIMITBI TIEPEBOJIa HAYYHBIX, MyOIHIMCTHYECKUX, XYI0KECTBEHHBIX TEKCTOB;
OCHOBHBIC OTIMYHS MEXIy CHCTEMaMH I'yMaHUTApHOTO 3HAHUS CTPAHBI UCXOJHOTO S3bIKA U
A3bIKa TIEPEBO/IA;

MParMaTUKy U ATHKY SI3bIKOBOTO COTIPOBOXKICHUSI MACCOBBIX MEPOTIPUATHIA;

OCHOBHBIE BH/IbI M ()OPMBI MEXKYJIBTYPHOH KOMMYHUKAIHH;

3¢ dEeKTUBHBIE CTPATEIMU U TAKTUKU B 00JIACTH MEXKYJIBTYPHOTO HAJIOTa.

pa3uYHbIe CIIOCOObI, (POPMBI U MEXaHU3MBI MEKKYJIBTYPHOTO OOIIICHHS.

Ymems:

1.

2.

aHATM3UPOBAaTh KOMMYHHKATHBHYIO CHUTYaIlMI0O W BBIOMpaTh aJleKBAaTHBIM CTHUJIb U JKaHP
OOIICHUS;

BEIOMpATh CTPATETHIO MEPEBOJIa HAYYHOTO, MyOIUIIMCTUYECKOTO, XY I0KECTBEHHOTO TEKCTa;
MPaBUIILHO MCIIOJIb30BATh MEPEBOAUECKUE IPUEMbI, HAXOAUTh HYKHYI0 HH(POPMAIIHIO B CETH
WuTepHeT, S7eKTPOHHBIX 0a3ax TaHHBIX, JJIEKTPOHHBIX CIOBApsSX, TIOCCAPHUSIX; HOCTUYb
JIEKCUYECKOM, TPaMMaTUYECKOM, CHHTAKCUYECKON U CTHJIMCTUYECKOW 3KBUBAJIEHTHOCTH TPHU
MepeBoie c OJHOTO s3plKa  HAa  JIPyTOu; pacno3HaBaTh WMIUTHIUTHY O
AKCTPATMHTBUCTHUYECKYIO MH(POPMAIUIO U Mepe/iaBaTh €€ MPH MEePEBOIC C OJAHOTO S3bIKa Ha
JIPYTOi;

OCYIIECTBIIATh aJCKBATHBIA YCTHBIM W MUCHMEHHBIH TIEPEBOJ MyOJUYHBIX BBICTYIUICHUN U
MEPErOBOPOB C HHOCTPAHHOTO S13bIKa HA PYCCKUM U C PYCCKOT0 HA MHOCTPAHHBIN SI3bIK;
OMEepUPOBATH 3HAHUSIMU KYJBTYPHl B MPOIECCE KOMMYHHMKAIIUU; MPOSBISATH HAIIMOHAIBHYIO
TEPIUMOCTh, YBAXXUTEJIbHOE OTHOIICHUE K S3bIKaM, TPaAUuIUAM M KYJbType APYrux
HapoJI0B.

OPUEHTHPOBATHLCS B Chepe 3YUCHHS U OCYIICCTBICHUS MEKKYJITYPHOTO B3aUMOJICHCTBUS B
YCTHOM M MUCBMEHHOW (hopMax ero peaim3aliuu; paccCMaTpUBaTh MPOIECC MEKKYIbTYPHOM
KOMMYHHUKAIIUU B CHHXPOHUYECKOM U JUAXPOHUYECKOMN acleKTax.

HAXOJUTh, CPAaBHHBATh W O0O0OIIATH JMHTBOKYJIBTYPOJIOTHUYECKYI0O U CTPAHOBETYCCKYIO
nH(}OpMaIIHIO, MTOTYyYaeMYIO U3 pa3HbIX UCTOYHHUKOB.
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Brnaoems.

l. cmocoOHOCThIO HMHTEPIPETUPOBATH IUTEPATypHBIE TEKCTHI M pPEYEeBBbIC BBICKA3BIBAHUS
MIPEJICTABUTENICH JPYTON KyJIbTyphl H COOTHOCHTD UX C SIBIICHUSIMU COOCTBEHHOU KYJIBTYPHI.

2. CIOCOOHOCTBIO NPEOJ0JICBATh BIIMSHUE CTCPEOTHIIOB INPH HM3YYCHHUH M OCYIICCTBICHUU
MEXKYJIbTYPHOTO Jnajora B o01el u mpodeccuoHaabHou chepax oOIIeHHs.

3. HaBBIKAMH COIMOKYJIBTYPHOH ¥ MEXKYJIBTYPHOH KOMMYHHUKAIIUH, OOECIICUNBAOIINMU
aJICKBAaTHOCTh COIMAJIBHBIX M MPO(PECCHOHATBHBIX KOHTAKTOB.

4. HaBBIKAMH CIIOHTAHHOTO IEPEBOJIa C OJHOTO S3bIKa Ha JIPYroll C y4eTOM OCOOEHHOCTEeH
KOMMYHHKATHBHOU CHUTYAIIHH.

5. yMeHWeM CoONIOAaTh MPHUHIUIBI CBSI3HOCTH, JIOTHYHOCTH OpPTaHW3aIlid BbICKA3bIBAHUS;
TOTOBHOCTBIO BBIOOpA CTPATETHH MOBEICHUS B CIIOKHBIX U MPOOJIEMHBIX KOMMYHHUKATUBHBIX
CUTYaITUsX.

6. TEXHUKaMHU MOPOXKICHHS M KOPPEKIIMH KOMMYHHUKATHUBHOTO TEKCTA.
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